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Vision 

We believe that speech, language and social communication skills are the foundation to 
becoming a literate learner. Orchardside recognises the link between language difficulties and 
challenging behaviour. We also acknowledge that many of our young people have unidentified 
speech, language, literacy and social communication needs. This has a profound impact on 
their educational outcomes, social outcomes, employability and mental health. Our school 
aims to create a communication friendly environment that enriches our learners’ relationship 
with language by maximising every opportunity we have to promote speech, language, literacy 
and social communication skills. We believe that by identifying and addressing these needs, 
our learners will have an opportunity to improve their future outcomes and also challenge low 
aspiration.  

 

Underpinning Research and Principles 

Students at Orchardside are at high risk of Speech, Language, Literacy and Social 
Communication Needs (SLCN), which may be undiagnosed. 

National school census data 2007, cited by Ayre & Roulstone (2009): main area of SEN 
identified: 

 

 

However: 

A study of language skills in boys excluded from school found that 66% had significant 
expressive language difficulties (Ripley and Yuill, 2005).  

A growing body of evidence suggests that language impairments are often misinterpreted as 
behaviour difficulties, especially in adolescents.  Interventions targeting behaviour may be 
favoured over interventions to address language needs.  Such interventions cannot be 
expected to succeed if they do not address underlying needs or if they result from 
misdiagnosis. 

Limited language is a risk factor for mental health difficulties (Snowling et al, 2006; Botting, 
2006). Studies repeatedly find an extremely high prevalence of language impairments in 
young offenders, and that these impairments are largely undiagnosed.  They are not fully 
explained by the presence of learning disability (Snow and Powell, 2008).  Differential 
diagnosis for Developmental Language Disorder (DLD) can be made only by a Speech and 
Language Therapist. 
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What types of SLCN might be present among students at Orchardside, and what are 
the implications? 

1. Understanding and using vocabulary and grammar 

Up to 90% of young offenders have skills below normal limits in some areas.  There is a 
particularly high prevalence of moderate and severe difficulties:  

Bryan, Freer and Furlong (2007): 

Moderate / severe difficulties 

in residents of a UK Young Offender Institution for 15-17 year olds compared to the general 
population at the same age 

 General population Young Offenders 

Listening vocabulary 9.21% 67% 

Listening grammar 9.21% 51% 

Speaking vocabulary 9.21% 67% 

Speaking grammar 9.21% 46% 

This was not an EAL effect 

 

Implications: 

The language of the youth justice system is often inaccessible to young people with language 
impairments.  They may not understand the information they are given, what is being asked of 
them, or the consequences of failing to do what is asked of them (e.g. Crew and Ellis, 2008). 

Vocabulary difficulties are strongly associated with literacy difficulties 

Interventions designed to reduce re-offending often use language that 
is inaccessible to many offenders (e.g. Bryan, Freer and Furlong, 2007), so limiting their 
effectiveness. 

2. Verbal reasoning 

Verbal reasoning difficulties can result in poor predicting, narrative, planning, decision-making, 
explaining and problem-solving skills.    

Implications: 

• Ability to access the school curriculum 
• Daily life skills, including domestic and social arrangements 
• Personal ambitions and employment prospects 
• Risky behaviour and ability to reflect on this and to change it 
• Ability to give a coherent account of events, e.g. as perpetrator, victim or witness to an 

incident. 
• Ability to answer certain types of questions, especially under pressure 
• Ability to understand and navigate risk and risk taking behaviours 
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3. Social communication  

Difficulties can cause a young person to miss “unwritten rules” and “hidden meanings”. 

Implications 

• Misinterpret situations and so respond inappropriately or provoke others 
unintentionally 

• Not generalise learning to new situations, resulting in failure of interventions targeting 
behaviour. 

• Have difficulty forming and sustaining healthy social relationships 

Summary 

Unmet SLCN in this population will have important implications for students in many ways: - 

• Behaviours and impact on others 
• Literacy 
• Ability to understand and comply with instructions 
• Ability to make academic progress 
• Ability to access and sustain satisfying social relationships 
• Ability to access and sustain employment 
• Ability to change their behaviour patterns  
• Ability to access interventions intended to help them change.   

Policy Objectives 

To nurture the language, literacy and communication needs of all students in the school 
environment across the curriculum throughout the school day 

To develop staff’s knowledge and understanding of the relationship between behaviour and 
speech, language, literacy and social communication needs 

To empower staff to implement speech, language, literacy and social communication 
strategies as part of their universal offer of quality first teaching  

To initiate assessments at the point of entry that capture the speech, language, literacy and 
social communication needs of our learners 

To use a data driven and graduated approach to speech, language, literacy and social 
communication provision using the Assess, Plan, Do Review cycle.  

To become a communication friendly school 

To improve the educational outcomes, social outcomes. employability and mental health of 
our learnerIdentification of Learners with Speech, Language, Literacy and Social 
Communication Needs. 

We have a very clear process of identifying and assessing the needs of all students. All 
students and their parents / carers have an initial meeting with the Head teacher. This meeting 
is to gain the views of the student and their parent / carer about the exclusion and to discuss 
wider issues that could impact on the young peoples’ ability to engage with learning and make 
progress. The meeting also establishes what interventions the student may have had in their 
previous setting and explore their impact. It also aims to identify the services they were or are 
currently involved with in supporting the learner and their family. This meeting is the first 
opportunity for a formative assessment of potential need.  

The Headteacher then explains what support can be offered at Orchardside and introduces 
the Induction Process to the student. Induction will involve base line testing and some analysis 
of information sent from their previous education provider.  
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Orchardside’s SEND/ SCLN Identification Pathway 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Baseline assessments at the point of entry: Lucid, PASS, CATS 

Data Analysis 

No indication of need. 
Learner will access Wave 

One of Orchardside’s 
provision offer. Progress 

is monitored and 
reviewed weekly Reports 
and Pupil Profile created 

and shared 

Indication of need. 

Analysis by SEND intervention team will determine the severity of need and what level of provision 
the learner should access. Progress is monitored and reviewed weekly. Reports and Pupil Profiles are 
created and shared with all staff. 

 

Initial Multi- Agency meeting 

arranged for the learner. 

SEND File created. Agencies 

complete their single agency 

referral during meeting. If 

agreed the EHCP application 

process begins. 

Professionals co-ordinate 

actions agreed. 

A subsequent Multi-

Agency Meeting arranged 

If there is still no progress, 

records of consultation are 

written by professionals 

involved and included in 

the EHCP application. 

No progress at Provision Wave One, Two or Three 

SCLN 

Highly trained SALT sits 
within the SEND 

intervention team to 
support identification 
and intervention for 
learners with SCLN 

SEND team initiate the Assess, Plan, Do,  

Review cycle 
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ELKLAN  

Elklan is an organisation that provides training to parents, teachers and anyone who is working 

with children and young people. The various courses developed by Elklan are all about helping 

young people to develop their ability to understand and express themselves more effectively.  

Speech and Language Therapists and Teachers who teach the courses have been accredited 
by OCN for levels 2 & 3.  

Elklan have a range of courses. The course that Orchardside is running is called ‘Supporting 
Vulnerable Young People’.  

Teaching and Support staff who attend the Elklan ‘Supporting Vulnerable Young People 
course will learn about: 

• Why knowledge about speech, language and communication is important when 
working with vulnerable young people is important  

• Communication basics – non-verbal communication listening and attention 
• Understanding spoken language and supporting vocabulary learning 
• Developing verbal reasoning including non-literal language  
• Encouraging expressive language, communication and social skills 

Training a member of staff in an Elklan course has been shown to have huge benefits because 
they: 

• Can work more effectively with pupils with speech, language and communication 
difficulties. 

• Be a specialist resource to the other members of staff in the school.  
• Support the communication development of all pupils in the school environment across 

the curriculum and around the school 
• Know how to interpret Speech and Language assessment reports and programmes 

which means they can be implemented more easily and effectively. 
• Know how to modify their interactions which is of benefit to ALL pupils. 
• Can change the way they speak to pupils so they understand more of what is said. 
• Can encourage talking by using specific strategies such as modelling language which 

can be used anytime and anywhere  
• Know how to support a child with interaction difficulties 
• Can support a child with speech difficulties who has a speech therapy programme to 

follow.  
• Are more confident in dealing with pupils with mild speaking and listening difficulties 

and know which need to be seen by the speech and language therapist. 
• Are more confident in talking to parents about the child's speaking and listening skills.  
• Share a common language with the Speech and Language service so reducing time 

needed to understand what is being asked of them and thus improving efficiency. 

 

Once teaching staff have this knowledge and understanding they will be equipped to help our 
young people achieve better outcomes in education, work and life opportunities. This is 
because students will be supported more effectively to access lessons. Teaching staff will also 
deal with challenging situations with increased understanding about the communication 
difficulties that our young people have. 
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Orchardside’s journey to becoming a Communication Friendly Setting 

Elklan Communication Friendly Setting (CFSe) accreditation is awarded to settings that have 

trained and supported all their staff in communication and language development. They will 

also have shown evidence of embedding this knowledge in targeted interventions and through 

the implementation of a Communication Policy. Accreditation can be achieved in one year and 

can be renewed after three years. It is the most cost effective strategy available for whole-

setting capacity building in communication. 

Becoming a CFSe involves three, elements each of which can be commissioned separately: 

1. Training Teaching Assistants 

2. Training the whole setting staff through trained Lead Communication Practitioners 

3. An audit of the embedding of practices and policies in the setting 

Orchardside’s Communication Friendly Plan 

 

Introduction to SLCN and Elklan 

 

• Overview of Speech Language and Communication Needs and their impact on 
learning  

• Overview of the course  

• Overview of becoming a communication friendly school  

 

 

 

 

 

 

 

 

 

 

 

 

Introduction to Speech, Language and Communication Needs and 

Elklan course to Staff 

Teachers Teaching Assistants 

Deliver 8 session course 

Elklan Level 3 

Supporting Vulnerable Young 

People 

 

Gain Communication Friendly School Status  

Embed and Audit Practices and Policies 
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Specific Interventions at Orchardside 

We have worked closely with our Speech and Language Therapist , Educational Psychologist 
and other professionals to select interventions that best fit the needs of our learners. We 
endeavour for our interventions to be appropriate, timely, structured, monitored and reviewed. 

Units of Sound 

Units of Sound is a phonics based programme which is aimed for use with children from age 
8 through to adults. The programme is tailored to an individual student’s needs and works on 
spelling, reading and writing. Students start at the level the testing indicates and then the 
programme develops the students’ use of language through literacy practice and repetition 
over three levels. Reading techniques can also be improved as voice recording can be made 
and listened to by the individual doing the work; this increases overall confidence with verbal 
communication. 

Units of Sound is especially effective for those with dyslexic traits and those who have 
moderate literacy needs and it can be delivered in school for regular sessions which can be 
adapted easily by the administrator. The programme is online and therefore doesn’t need to 
be loaded on a particular computer or network making its use very flexible. 

Language for Thinking  

Language for Thinking is a structured approach to develop children’s language from the ‘here 
and now’ to the ‘how and why’. A significant proportion of students may be able to understand 
simple and direct questions, however, they have difficulties understanding more complex 
questions. This is especially true for students with specific learning difficulties such as, Autism, 
Social Communication Disorder and Developmental Language Disorder.  

The dialogue between teacher and student really underpins the quality and effectiveness of a 
lesson. This often will involve the student asking and answering questions. The Language for 
Thinking Provision provides written scenarios and question sheets which gradually promote 
the student’s verbal reasoning and thinking skills. It is a flexible resource which can be used 
with small groups, individually or with the whole class as a literacy lesson. 

Language for Behaviour and Emotions 

Language for Behaviour and Emotions is a systematic programme to help students to develop 
language skills needed for understanding and expressing emotions in a constructive way.  

Features of the programme include developing emotional literacy skills, verbal reasoning and 
understanding non literal language.  

Students with Developmental Language Disorder (DLD), ASD and SEMH will benefit from this 
weekly intervention.   

Lexia Core5 

Lexia Core5 Reading is a comprehensive technology-based literacy program that extends 
learning for students who are advanced and accelerates learning for students who 
struggle. The program provides differentiated literacy instruction for students of all abilities. 
Lexia provides explicit, systematic, personalized learning in the six areas of reading 
instruction, targeting skill gaps as they emerge, and providing teachers with the data and 
student-specific resources they need for individual or small-group instruction. 

This unique program engages and motivates students in a game-like environment accessible 
via iPad, Android tablets, Chromebook, browser, or download. Parents have access to the 
program at home. The positive reinforcement outside of school hours also contributes to 
students’ progress.  


