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Vision 

Literacy and communication is a whole school focus at Orchardside.  

We believe that speech, language and social communication skills are the foundation to 
becoming a literate learner. Orchardside recognises the link between language difficulties and 
challenging behaviour. We also acknowledge that many of our young people have unidentified 
speech, language, literacy and social communication needs. This has a profound impact on 
their educational outcomes, social outcomes, employability and mental health.  

Our school aims to create a communication friendly environment that enriches our learners’ 
relationship with language by maximising every opportunity we have to promote speech, 
language, literacy and social communication skills. We believe that by identifying and 
addressing these needs, our learners will have an opportunity to improve their future outcomes 
and also challenge low aspiration.  

We aim to ensure all our staff working with students have the expertise to improve the literacy 
skills of our students in all lessons. Members of staff are now Elklan practitioners enabling the 
school to be more effective in their support of children with Speech Language and 
Communication Needs (SLCN).  Orchardside practitioners use the accredited programme to 
differentiate the literacy curriculum effectively by personalised learning embedding this 
knowledge in targeted interventions. 

We are due to offer all staff high, quality Elkan training and resources tailored by our Speech 
and Language Therapist in 2020.  

We have a very clear process of identifying and assessing the needs of all students. Analysis 
by SEND intervention team determine the severity of need and what level of provision the 
learner should access. Progress is monitored and reviewed weekly.  

For students needing immediate support with their literacy skills, we have individual 
programmes delivering the following tailored schemes to quickly raise the student’s ability to 
effectively engage in the curriculum: 

 Weekly focus on Literacy through Tutor Time  

 Lexia reading programme 

 Units of Sound 

 Language For Thinking 

 Vocabulary Enrichment 

Our Assessment and Marking Policy requires teachers to be supporting students’ 
improvements in Literacy through their regular assessment practices. 
 
We have secured the service of a Speech and Language Therapist to work with individual 
pupils on improving their communication skills and understanding the structure of language 
and communication. This will further secure improvements in the levels of literacy of those 
students supported in this work. 
 
Our Pupil Premium funding has been used to support these initiatives and impact on closing 
the gap in attainment of those disadvantaged students. 
 
Literacy is fundamental, not only to our students personal and social development, but also 
their ability to understand, evaluate, dissect and disseminate knowledge consequently 
empowering them to function effectively in society and cultivate the tools necessary for a 
happy and successful life.  
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Underpinning Research and Principles 

Students at Orchardside are at high risk of Speech, Language, Literacy and Social 
Communication Needs (SLCN), which may be undiagnosed. 

National school census data 2007, cited by Ayre & Roulstone (2009): main area of SEN 
identified: 

 

 

However: 

A study of language skills in boys excluded from school found that 66% had significant 
expressive language difficulties (Ripley and Yuill, 2005).  

A growing body of evidence suggests that language impairments are often misinterpreted as 
behaviour difficulties, especially in adolescents.  Interventions targeting behaviour may be 
favoured over interventions to address language needs.  Such interventions cannot be 
expected to succeed if they do not address underlying needs or if they result from 
misdiagnosis. 

Limited language is a risk factor for mental health difficulties (Snowling et al, 2006; Botting, 
2006). Studies repeatedly find an extremely high prevalence of language impairments in 
young offenders, and that these impairments are largely undiagnosed.  They are not fully 
explained by the presence of learning disability (Snow and Powell, 2008).  Differential 
diagnosis can be made only by a Speech and Language Therapist. 

 

What types of SLCN might be present among students at Orchardside, and what are 
the implications? 

1. Understanding and using vocabulary and grammar 

Up to 90% of young offenders have skills below normal limits in some areas.  There is a 
particularly high prevalence of moderate and severe difficulties:  
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Bryan, Freer and Furlong (2007): 

Moderate / severe difficulties 

in residents of a UK Young Offender Institution for 15 -17 year olds compared to the general 
population at the same age 

 General population Young Offenders 

Listening vocabulary 9.21% 67% 

Listening grammar 9.21% 51% 

Speaking vocabulary 9.21% 67% 

Speaking grammar 9.21% 46% 

This was not an EAL effect 

 

Implications: 

The language of the youth justice system is often inaccessible to young people with language 
impairments.  They may not understand the information they are given, what is being asked of 
them, or the consequences of failing to do what is asked of them (e.g. Crew and Ellis, 2008). 

Vocabulary difficulties are strongly associated with literacy difficulties 

Interventions designed to reduce re-offending often use language that  
is inaccessible to many offenders (e.g. Bryan, Freer and Furlong, 2007), so limiting their 
effectiveness. 

2. Verbal reasoning 

Verbal reasoning difficulties can result in poor predicting, narrative, planning, decision-making, 
explaining and problem-solving skills.    

Implications: 

• Ability to access the school curriculum 
• Daily life skills, including domestic and social arrangements 
• Personal ambitions and employment prospects 
• Risky behaviour and ability to reflect on this and to change it 
• Ability to give a coherent account of events, e.g. as perpetrator, victim or witness to an 

incident. 
• Ability to answer certain types of questions, especially under pressure 
• Ability to understand and navigate risk and risk taking behaviours 

 
3. Social communication  

 
Difficulties can cause a young person to miss “unwritten rules” and “hidden meanings”. 

Implications 

• Misinterpret situations and so respond inappropriately or provoke others 
unintentionally 

• Not generalise learning to new situations, resulting in failure of interventions targeting 
behaviour. 

• Have difficulty forming and sustaining healthy social relationships 
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Summary 

Unmet SLCN in this population will have important implications for students in many ways: - 

 Behaviours and impact on others 

 Literacy 

 Ability to understand and comply with instructions 

 Ability to make academic progress 

 Ability to access and sustain satisfying social relationships 

 Ability to access and sustain employment 

 Ability to change their behaviour patterns  

 Ability to access interventions intended to help them change.   
 
Policy Objectives 
 
To nurture the language, literacy and communication needs of all students in the school 
environment across the curriculum throughout the school day 

To develop staff’s knowledge and understanding of the relationship between behaviour and 
speech, language, literacy and social communication needs 

To empower staff to implement speech, language, literacy and social communication 
strategies as part of their universal offer of quality first teaching  

To initiate assessments at the point of entry that capture the speech, language, literacy and 
social communication needs of our learners 

To use a data driven and graduated approach to speech, language, literacy and social 
communication provision using the Assess, Plan, Do Review cycle.  

To become a communication friendly school 

To improve the educational outcomes, social outcomes. employability and mental health of 
our learners 

 

Identification of Learners with Speech, Language, Literacy and Social Communication 
Needs. 

We have a very clear process of identifying and assessing the needs of all students. All 
students and their parents / carers have an initial meeting with the Head teacher. This meeting 
is to gain the views of the student and their parent/carer about the exclusion and to discuss 
wider issues that could impact on the young peoples’ ability to engage with learning and make 
progress. The meeting also establishes what interventions the student may have had in their 
previous setting and explore their impact. It also aims to identify the services they were or are 
currently involved with in supporting the learner and their family. This meeting is the first 
opportunity for a formative assessment of potential need.  

The Headteacher then explains what support can be offered at Orchardside and introduces 
the Induction Process to the student. Induction will involve base line testing and some analysis 
of information sent from their previous education provider.  
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Orchardside’s SEND Identification Pathway 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Baseline assessments at the point of entry: Lucid, PASS, CATS 

Data Analysis 

No indication of need. 
Learner will access Wave 

One of Orchardside’s 
provision offer. Progress is 
monitored and reviewed 
weekly Reports and Pupil 

Profile created and shared 

Indication of need. 

Analysis by SEND intervention team will determine the severity of need and what level of provision 
the learner should access. Progress is monitored and reviewed weekly. Reports and Pupil Profiles are 
created and shared with all staff. 

 

No progress at provision wave one, two or three after two cycles 

SEND team initiate the Assess, Plan, Do, Review Cycle  

 

Initial Multi- Agency meeting 

arranged for the learner. 

SEND File created. Agencies 

complete their single agency 

referral during meeting. If 

agreed the EHCP application 

process begins. 

Professionals co-ordinate 

actions agreed. 

A subsequent Multi-

Agency Meeting arranged 

If there is still no progress, 

records of consultation are 

written by professionals 

involved and included in 

the EHCP application. 
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Assessments at the Point of Entry 

Lucid Exact  

Lucid Exact is a computerised test designed for the assessment of literacy skills which enables 
us to support pupils’ learning needs from the outset. It gives a base line assessment for every 
student joining the school helping in the identification of Speech and Language 
Communication needs. It also supports our planning of interventions for students who have 
these barriers to learning. It compromises standardized tests in the following areas of 
attainment:  
 

 word recognition 

 reading comprehension  

 reading speed 

 spelling 

 typing speed  

 handwriting speed  
 
The test makes it easy to screen all our pupils and determine which provision will be 
necessary. It will highlight specific areas of literacy difficulty where a student requires a further 
intervention or support in class.  
 
Lucid Exact is also used as screening assessment for exam access arrangements. 

Cognitive Ability Tests  

(CATs) are specific quantifiable measures of different types of intelligence. They provide an 

overall profile of pupil ability, so support can be targeted, the right level of challenge can be 

provided, and informed decisions can be made about pupils’ progress. The tests allow a 

unique profile to be obtained of strengths and weaknesses across four areas, Verbal 

Reasoning, Non-Verbal Reasoning, Spatial Reasoning and Quantitative Reasoning. 

 

Verbal CATs measure the pupil’s ability to express ideas and reason with words and is 

extremely important for subjects with high language content. 

 

Non - Verbal CATs measure problem solving skills using patterns, pictures and diagrams. 

These skills are important in many subjects such as maths and science. 

 

Spatial reasoning measures the capacity to think and draw conclusions in three dimensions. 

These skills are needed for technology-based subjects as well as maths. 

 

Quantitative reasoning CATs measure the ability to use numerical skills to solve problems. 

These abilities would apply to maths and further subjects for study such as specific Sciences.  

 

A standardised score between 85-115 in all areas is considered in average range. 

Discrepancies between the different abilities is interesting and useful because they point to 

Specific Learning difficulties. The CAT results profile presents an opportunity for us to then 

direct the student to an appropriate provision to meet their specific need. 

CATs tests are benchmarked against national performance and include KS2, GCSE and A-

level indicators. 
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The 9 P.A.S.S. Factors Intervention 

This assessment is useful to identify any inter-related factors that may be impacting and/or 
exacerbating their needs. It is an attitudinal assessment we administer called Pupil Attitudes 
to Self and School.  
 
This highlights other potential factors impacting on their learning needs that may need to be 
addressed by different forms of intervention that may be more therapeutic in nature rather than 
simply a literacy and/ or speech, language and social communication program. 
 
There is a strong correlation between student success and belief that they are in control of 
that success. To understand how ‘in control’ students believe they are, we use GL Education’s 
Pupil Attitudes to Self and School (PASS). This psychometric measure helps us unpack 
students’ internal perceptions of themselves as learners as well as their attitudes to external 
factors, such as their attitudes to the curriculum provided by the school and to what extent 
they feel part of the school community. It provides professionals not only with an indication of 
student wellbeing but also with a clear indication of attitudinal barriers to learning that might 
be getting in the way of the student reaching their full academic potential.  
 
PASS breaks down student attitudes into nine main factors: 

Factor 1: Feelings About School — develop feelings to combat loneliness and encourage 
integration in school e.g.  

• Implement preventative anti-bullying programmes e.g. peer mediation, quality circles, 
assertiveness training.  

• Individualise lesson plans as much as possible. 
• Use collaborative and co-operative learning strategies.  
• Encourage democratic processes in the classroom and school.  
• Encourage students to engage in extra-curricular activity in school.  

Factor 2: Perceived Learning Capability — increase sense of success in recent learning 
activities and challenges e.g.  

• Peer Helpers program, which trains students in helping, communication, and problem-
solving skills. 

• Reinforce feelings that they have made a real contribution in terms of their learning. 
• Treat students as special to develop their capacities for success. Eg. Student of the 

week. 
• Develop peer tutoring amongst students. 
• Move from Passive to Active Learning.  
• Respond positively to student questions. 

Factor 3: Self Regard — boost longer term deeper sense of self-worth as a learner e.g.  

• Use comment to give messages of encouragement, belief and hope - 'I know you can 
do it' • Ensure that the setting for praise and acknowledgement is 'right' for the student  

• Teach students to self-praise/acknowledge their efforts and achievements  
• Set realistic challenges for students • Develop understanding of defensive behaviour  
• Teach that mistakes are positive  
• Encourage the view that gradual rather than continual success is how learning is 

judged 

Factor 4: Preparedness for Learning — develop student study skills and self-knowledge in 
learning techniques e.g.  

• Create a learning and studying area/environment  
• Teach test skills and preparation  
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• Teach note taking strategies  
• Work out priorities with students and teach prioritisation techniques  
• Ensure Students have the correct equipment for study  
• Develop cross-age peer tutoring of thinking skills 

Factor 5: Attitudes to Teachers — build warm and supportive relationships with pupils e.g.  

• Show an interest in the student's interests  
• Hold discussions which focus on re-framing student's intellectual potential - value effort 

as well as attainment  
• Empathise with students' thoughts, feelings, and age-related issues 
• Use put ups and affirmations rather than put downs  
• Build trust for one another  
• Listen to student’s voices  
• Trust students with responsibilities.  

Factor 6: General Work Ethic — target and support aspiration, purpose and direction in  

life e.g.  

• Seek ways to demonstrate how motivation plays an important role in non-educational 
settings e.g. sport, workplace  

• Show students that success is important. Recognise and acknowledge the variety of 
ways that students can succeed. Reward success in all its forms  

• Develop a learning/subject/task/assignment-based dialogue with students on the 
question 'What's in it for me?' in order to makes links with current learning and future 
direction  

• Involve parents in discussing the issue of motivation and develop partnerships in 
fostering it in their children  

• Encourage students to focus on their achievements and efforts rather than compare 
themselves with peers - Encourage the notion of Personal Best  

• Ensure that learners feel that they are in control  
• Provide opportunities for choice and decision-making  

Factor 7: Confidence in Learning — apply techniques to improve learner resilience and 
"stickability" e.g. 

• Always communicate positive and realistic expectations to students 
• Clearly state the requirements for successful task completion - Learning objectives and 

prerequisites • Avoid ambiguous instructions and statements  
• Promote student reflection and self-assessment to identify strengths and areas for 

development  
• Use 'backwards planning' with students to help determine time effort and pre-requisites 

needed for tasks  
• Provide plenty of opportunity for learners to practice application of new knowledge and 

skills before moving on 

Factor 8: Attitudes to Attendance -increase student motivation and desire to attend school 
e.g.  

• Engage parents to explore issues and support school regarding potential non-
attendance risk  

• Consider the implementation of out-of-hours study support  
• Check that the school is vigilant and vigorous in tackling bullying  
• Make full use of any in-school learning support centre provision  
• Engage mentoring support for young people at risk of non-attendance 
• Review Pastoral Care policies and practice  
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Factor 9: Response to Curriculum Demands- increase relevance and motivational content 
of curriculum delivery e.g.  

• Make learning more relevant by connecting it to existing skills or prior learning  
• Increase learning relevance by clearly stating the current value of instruction and 

learning • Stress the future usefulness and relevance of learning - Ask students the 
'What's in it for me?' question  

• Allow students choice/flexibility to use different methods for task 
organisation/completion • Use extrinsic rewards sparingly and closely relate to the task 
accomplished  

• Help students understand the success criteria for individual assignments  
• Ensure academic success through differentiation, target setting and positive feedback 

Once data is collated, reports are shared with staff and a student profile is created. All staff 
have access to this information, advice and strategies prior to the student entering the 
classroom. We will share more information with staff and professionals as we come to know 
the learner and receive further information from their previous school settings and/or outside 
agencies. Teachers use this advice to deliver a universal offer of in-class support and 
differentiation. This is also referred to as Quality First Teaching. 
 
Depending on the severity of the need, the student will be supported by a targeted provision. 
These are learners whose needs are clearly identifiable at the point of entry. Students whose 
needs may be emerging will access the universal offer but monitored as part of our graduated 
approach to need. This is also referred to as the Assess, Plan Do, Review Cycle. The 
identification pathway below captures the process by which Orchardside endeavours to 
identify needs of learners and also those learners amongst our population who would qualify 
for an Education Health and Care Plan. 
 
The National Strategies suggest that the key to success with all learners is Quality First 
Teaching (QFT). Quality First Teaching is also described as the Wave 1 of the National 
Strategies’ three Waves of Intervention. 
 
Wave One (Universal Offer) 

Wave One refers to what should be on offer for all children: the effective inclusion of all pupils 
in high-quality everyday personalised teaching. Such teaching will, for example, be based on 
clear objectives that are shared with the children and returned to at the end of the lesson; 
carefully explain new vocabulary; use lively, interactive teaching styles and make maximum 
use of visual and kinaesthetic as well as auditory/verbal learning. Approaches like these are 
the best way to reduce, from the start, the number of children who need extra help with their 
learning or behaviour. The key characteristics of Quality First Teaching are defined as: 
 

 highly focused lesson design with sharp objectives 
 high demands of pupil involvement and engagement with their learning 
 high levels of interaction for all pupils 
 appropriate use of teacher questioning, modelling and explaining 
 an emphasis on learning through dialogue, with regular opportunities for pupils to talk 

both individually and in groups 
 an expectation that pupils will accept responsibility for their own learning and work 

independently 
 regular use of encouragement and authentic praise to engage and motivate pupils 
 

At this wave, Orchardside plans to roll out the ELKLAN - Supporting Vulnerable Young People 
Course. Further information about this can be found later in this policy document. 
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Wave 1 
(The Universal Offer) 

Quality First Teaching 

A whole school inclusive  

Literacy targeted support 

Ask structured questions                        Use kinaesthetic methods  

Explicitly teach subject specific vocabulary      Use demonstration and practical tasks  

Repeat key word definitions             Use visuals – pictures, gestures, slides, DVD’s Formative 

Marking                    Clear success criteria identified learning styles         Worked examples               

Mini- plenaries        Sharing good practise.  

 

Clarify keywords  

Rephrasing key content in variety of 

different ways  

Provide opportunities to learn with peers  

High level of interaction with pupils  

Highly focused lesson design with clear 

objectives 

Differentiation for Learning 

  

  

Regular encouragement/specific 

praise  

Effective use of teacher 

questioning, modelling explanation 

Rewards 

Flexible teaching arrangements 

  

Base line testing for all students shared with staff  

Friday Tutor Time focus on Literacy 

Literacy focus in marking.  

Trained Elklan teachers and support staff 

All the results and teaching Strategies that reports 

indicate meet learners’ individual needs are provided to 

all the teaching staff  

Use group work to develop 

questioning  

Excellent subject knowledge 

Using practical everyday experiences 

to enhance learning  

Using expert knowledge  

Students demonstrate their learning 

Students meet or exceed their targets 

Punctuality and Attendance 

monitored 

Conflict resolution 

Differentiation for Behaviour 

Self-referral to time limited 

Counselling  

Self-referral to time limited structured 
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Wave Two interventions are designed to support students who are nearly working at age related expectations but need some additional focused 
teaching to get there.  Wave 2 interventions tend to be delivered to a number of students and are not individualised. 

  

 

 

Wave 2 
Additional Support for 

Students who are identified as 

requiring further support for: -

Communication and 

interaction 

Cognitive and Learning 

difficulties 

 The continued use of Lexia 

 Friday Tutor Time-Literacy focus 

 Trained Elklan teachers and support staff  

 Drug and alcohol workshops  

 C.B.T Therapy and Play Therapy 

 

These programmes are facilitated by experienced staff:  

 Narrative Intervention Programme 

 Vocabulary Enrichment intervention programme 

 Language for Thinking intervention programme 

 Effective use of teacher questioning, modelling  

 Targeted Speech and Language Service  

All outcomes of interventions are shared with 

teaching and support staff  

Teaching strategies that are successful are shared. 

Work is differentiated in class to help implement the 

learning strategies and develop the area of difficulty. 

 Regular encouragement/specific praise 

 Support during unstructured time 

 Parent Support Programme 

 Anger Management intervention 

 Lunchtime Clubs 

 Exam and Study skills intervention 

 Self-esteem and Resilience intervention 

 

The use of small group work to 

improve and develop the 

student’s identified area of 

literacy difficulties and other 

SEND difficulties 

Data led identification of 

students requiring specific 

interventions 

 

Ongoing assessments and re-evaluation 

of students with the use of Lucid Exact, 

PASS and CATs 
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Wave Three interventions are highly individualised and based on fine-tuned assessments.  Interventions at Wave 3 tend to be focused and time 
limited and need to be rigorously evaluated to ensure that pupils are making accelerated progress. 

 

 

 

 

 

 

 

 

The Programmes and support are led by the Speech and Language Therapist and 

the SENCO 

Programmes to improve literacy include Units of Sound, Lexia and Language for 

Thinking 

Intensive mentoring  

Transition Support 

 

 

 

 All outcomes of the interventions 

are shared with teaching and 

support staff 

 teaching strategies that are 

successful are shared with all staff  

 Work is differentiated in class to 

help implement the learning 

strategies and develop the 

Students area of difficulty. 

 Personalised Timetable and 

curriculum 

Wave 3 
Additional Support for 

Students who have been 

identified as requiring more 

individualised support and 

interventions. 

Regular encouragement/ specific praise  

Effective use of teacher questioning, modelling 

explanation 

  
Data led identification of students referred for Wave Three 

intervention. The Literacy and SEMH Team will identify the 

candidates. 

Friday Tutor Time-Literacy focus 

Trained Elklan teachers and support staff 

There will be specialist intervention 

which may include one or more of the 

following interventions: - 

Educational Psychology 

Speech and Language Therapy 

Child and Adolescent Mental Health 

Services 

Social and Emotional Welfare Services 

Mentoring and Counselling, both 

provided by our fully trained staff. 

Attendance intervention with 

Educational Wefare Officer 

involvement. 

Psychotherapy intervention through  

the School Counsellor and S.E.W.S 
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ELKLAN  

Elklan is an organisation that provides training to parents, teachers and anyone who is working 
with children and young people. The various courses are all about helping young people to 
develop their ability to understand and express themselves more effectively.  
 

Speech and Language Therapists and Teachers who teach the courses have been accredited 
by Elklan to do this. This means the courses are of a high quality and equivalent to two A - 
Levels.    

Elklan have a range of courses. The course that Orchardside is running is called ‘Supporting 
Vulnerable Young People’.  

Teaching and Support staff who attend the Elklan ‘Supporting Vulnerable Young People 
course will learn about: 

• Why knowledge about speech, language and communication is important when 
working with vulnerable young people is important  

• Communication basics – non-verbal communication listening and attention 
• Understanding spoken language and supporting vocabulary learning 
• Developing verbal reasoning including non-literal language  
• Encouraging expressive language, communication and social skills 

Training a member of staff in an Elklan course has been shown to have huge benefits 
because they: 

• Can work more effectively with pupils with speech, language and communication 
difficulties. 

• Be a specialist resource to the other members of staff in the school.  
• Support the communication development of all pupils in the school environment across 

the curriculum and around the school. 
• Know how to interpret S.A.L.T reports and programmes which means they can be 

implemented more easily and effectively. 
• Know how to modify their interactions which is of benefit to ALL pupils. 
• Can change the way they speak to pupils so they understand more of what is said. 
• Can encourage talking by using specific strategies such as modelling language which 

can be used anytime and anywhere.  
• Know how to support a child with interaction difficulties. 
• Can support a child with speech difficulties who has a speech therapy programme to 

follow.  
• Are more confident in dealing with pupils with mild speaking and listening difficulties and 

know which need to be seen by the speech and language therapist. 
• Are more confident in talking to parents about the child's speaking and listening skills.  
• Share a common language with the S.A.L.T service so reducing time needed to 

understand what is being asked of them and thus improving efficiency. 
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Orchardside’s journey to becoming a Communication Friendly Setting 

Elklan Communication Friendly Setting (CFSe) accreditation is awarded to settings that have 
trained and supported all their staff in communication and language development. They will 
also have shown evidence of embedding this knowledge in targeted interventions and through 
the implementation of a Communication Policy. Accreditation can be achieved in one year and 
can be renewed after three years. It is the most cost effective strategy available for whole-
setting capacity building in communication. 
 
Becoming a CFSe involves three, elements each of which can be commissioned separately: 

1. Training Teaching Assistants 

2. Training the whole setting staff through trained Lead Communication Practitioners 

3. An audit of the embedding of practices and policies in the setting 

Orchardside’s Communication Friendly Plan 

 

Introduction to SLCN and Elklan 

 

 Overview of Speech Language and Communication Needs and their impact on 
learning  

 Overview of the course  

 Overview of becoming a communication friendly school  

 

 

 

 

 

 

 

 

 

 

 

 

Introduction to Speech, Language and Communication Needs and 

Elklan course to Staff 

Teachers Teaching Assistants 

Deliver 12 week Couse 

Elklan Level 3 

Vulnerable Young People 

 

Gain Communication Friendly School Status  

Embed and Audit Practices and Policies 
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Once teaching staff have this knowledge and understanding they will be equipped to help our 
young people achieve better outcomes in education, work and life opportunities. This is 
because students will be supported more effectively to access lessons. Teaching staff will also 
deal with challenging situations with increased understanding about the communication 
difficulties that our young people have. 
 
Provisions at Orchardside 

We have worked closely with our Speech and Language Therapist and our Educational 
Psychologist to select interventions that best fit the needs of our learners. We endeavour for 
our interventions to be appropriate, timely, structured, monitored and reviewed. 
 
Narrative Intervention Program 

This program will provide students with an opportunity to practice and develop language, 
communication and language- related skills like attention, listening and memory and social 
skills, which can enhance and facilitate students’ access to the educational curriculum and 
help improve their social interactions. The focus of this program is on enhancing the 
expression and understanding of narratives or stories. Narrative ability is an important part of 
educational attainment and can also play a significant role in the social and emotional 
development of students. Exposure to storytelling is also found to be an important determinant 
of literacy. Sessions compromise of 21 sessions of 45 minutes. Interventions will be delivered 
in small groups between two- six students.  
 
Vocabulary Enrichment Intervention Program 

The emphasis of this program is on teaching young people strategies to enhance their word 
learning skills and promote independent learning. Vocabulary learning is an essential skill for 
learning in school, as well as interacting effectively in social settings. Vocabulary has been 
found to play a central role in literacy with research showing that children with greater 
vocabularies have better comprehension.  
Vocabulary learning has been identified as being one of the most significant problems 
experienced by children with SLCN. Students with SLCN may have limited and small 
vocabularies and their understanding can be very literal. The impact of these difficulties is 
significant, not only affecting the young person’s language, literacy and academic 
performance, but sometimes more wide spread, with the risk of developing problems with poor 
self-esteem, lack of friendships and social, emotional and behavioural difficulties. Research 
has shown direct vocabulary intervention to be effective in improving vocabulary and semantic 
performance in children with SLCN. 
 
Sessions compromise of 21 sessions of 45 minutes. Interventions will be delivered in small 
groups between two- six students.  
 
Units of Sound 

Units of Sound is a phonics based programme which is aimed for use with children from age 
8 through to adults. The programme is tailored to an individual student’s needs and works on 
spelling, reading and writing. Students start at the level the testing indicates and then the 
programme develops the students’ use of language through literacy practice and repetition 
over three levels. Reading techniques can also be improved as voice recording can be made 
and listened to by the individual doing the work; this increases overall confidence with verbal 
communication. 
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Units of Sound is especially effective for those with dyslexic traits and those who have 
moderate literacy needs and it can be delivered in school for regular sessions which can be 
adapted easily by the administrator. The programme is online and therefore doesn’t need to 
be loaded on a particular computer or network making its use very flexible. 
 
Talkabout for Teenagers  

Talkabout for Teenagers (Kelly, 1997) a social skills training package, is a commonly used 
package for developing social skills.  The Talkabout package includes a brief initial 
assessment followed by a step by step set of activities to develop social communication skills. 
The programme starts with basic skills awareness of self and others, understanding 
communication and self-assessing communication skills, body language and how we talk, 
conversational skills, friendships and assertiveness.   
 
The students attend a weekly group and work together through the activities with a teacher/ 
or teaching assistant. The activities involve discussions, role play, worksheets and self and 
peer evaluations. During the programme students and teaching staff together will set goals 
based on what they are learning. The goals will be shared in school so everyone is aware 
what the student is working towards and he whole school can support that young person 
achieve this. 
  
Social skills are used throughout every part of life so hopefully developing these will help 
communication and conversations in school, family and the community. This program will also 
be delivered in our timetabled Enrichment Lessons. 
 
Language for Thinking  

Language for Thinking is a structured approach to develop children’s language from the ‘here 
and now’ to the ‘how and why’. A significant proportion of students may be able to understand 
simple and direct questions, however, they have difficulties understanding more complex 
questions. This is especially true for students with specific learning difficulties such as, Autism, 
Social Communication Disorder and Developmental Language Disorder.  
The dialogue between teacher and student really underpins the quality and effectiveness of a 
lesson. This often will involve the student asking and answering questions. The Language for 
Thinking Provision provides written scenarios and question sheets which gradually promote 
the student’s verbal reasoning and thinking skills. It is a flexible resource which can be used 
with small groups, individually or with the whole class as a literacy lesson. 
 
Lexia Core5 
Lexia Core5 Reading is a comprehensive technology-based literacy program that extends 
learning for students who are advanced and accelerates learning for students who 
struggle. The program provides differentiated literacy instruction for students of all abilities. 
Lexia provides explicit, systematic, personalized learning in the six areas of reading 
instruction, targeting skill gaps as they emerge, and providing teachers with the data and 
student-specific resources they need for individual or small-group instruction. 
This unique program engages and motivates students in a game-like environment accessible 
via iPad, Android tablets, Chromebook, browser, or download. Parents have access to the 
program at home. The positive reinforcement outside of school hours also contributes to 
students’ progress.  
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Meet the Speech, Language, Literacy and Social Communication Team 

Interventions on offer 

 

  

 

Lucy Judkins HOE

Lead on whole 
school Literacy

Janis Wilson LSA

Wave 3 intervention

Assessment at 
Induction

Lux Ruggee HLTA

Wave 2 and 3 
intervention

Assessment at 
Induction

Ana McCarthy HLTA

Wave 2 and 3 
intervention

Support on 
identification of 

learners with SEND

Niki Panayiodou AHT

SENCo andStrategic lead for 
learners with SEND

Graduated resonse to need 

Geraldine Chenevot

Highly Specialist Speech and 
Language Therapist


