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Overview 
 
As a pupil referral unit our mission is to offer young people who have been excluded from 
mainstream school a range of positive, stimulating and supportive, alternative learning 
solutions based on their individual needs. 

 
We work within a framework of equal opportunities, stability and security, so that our students, 
are encouraged and challenged to develop academically, emotionally, personally and socially 
in preparation for the next stage in their education and life. 
 
With this document, we demonstrate how we will ensure that, where students present the most 
challenging and potentially dangerous behavior, we will treat them at all times with dignity, 
compassion and humanity, protecting their rights and maintaining privacy and protection from 
the possible criticism of others.  
 
We will act professionally to keep individuals and groups safe from harm. This will apply to 
adults and students alike. Our training and our inclinations lead us always to proceed, in any 
potentially hazardous situation, with the needs of the whole child at the heart of all our actions. 
We will therefore use the minimum intervention compatible with maintaining the safety of 
individuals and the good order of the school as a whole. Following any use of restraint, we will 
conduct a review of events and seek to learn lessons in order, constantly, to improve our 
practice and our provision. 
 
The following guidance was referred to in relation to this document: 
 

 Education and Inspections Act 2006 

 DfES Guidance on Pupil Behaviour and Discipline 

 DfES Guidance on the Use of Reasonable Force 2013 

 Legislation on Keeping Children Safe in Education September 2019 

 Safer Recruitment in Education 2007  

 Safe Working Practice for the Protection of Children and Staff in Education 2015 and  
Equalities Act 2010 

 Searching, screening and confiscation advice for school 2014  
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Introduction 
 
Schools have a duty to promote good behavior and discipline.  The school governing body 
with the support of the Local Authority, has the duty to ensure the health, safety and wellbeing 
of everyone in school. The purpose of this policy is to help Orchardside staff understand and 
implement new expectations regarding school Behavior for Leaning Policy and to support the 
leadership of the school, including the Governing Body, to comply with legal requirements that 
are now placed on them and to exercise those powers within the legal framework. 
 
For some students with the most significant needs, it must be recognised that their challenging 
behaviour is an aspect of their developmental profile.  Interventions to manage their behaviour 
must take into account their individual needs. Positive behavior management and positive 
handling should be matched to their particular circumstances and also be in the interests of 
the school as a whole. It is essential that staff act appropriately and are trained appropriately 
in order to minimise the risk of accusation of improper conduct towards a young person and 
safeguard everyone at Orchardside School. 
 
 
The Orchardside Approach 
 
Orchardside has invested in the Team Teach Model to develop and support positive 
behaviour’s and positive handling. Team Teach is an accredited, award-winning provider of 
positive behaviour management and positive handling.  This equips individuals and teams to 
deal with challenging situations and behaviours in ways that lead to desirable outcomes and 
positive relationships at work or in daily life. 
 
Founded in 1997, The Team Teach approach empowers everyone at Orchardside with the 
tools they need to understand behaviour and manage challenging situations in a positive and 
respectful manner. To do this, Team Teach provide reasoned, researched and considered 
positive behavioural management solutions to help safely manage the behaviour of our 
learners at Orchardside. The model aims to empower individuals to manage challenging, 
emotionally-charged interactions in a positive, respectful way. 
 
The positive behaviour management strategies that Team Teach has developed and 
promotes emphasises team building, personal safety, communication, and verbal and non-
verbal de-escalation techniques for dealing with challenging behavior, which reduce the need 
for physical intervention. As a last resort, Team Teach also teach positive handling 
techniques to resolve conflicts in ways that are safe, and which provide opportunities for repair 
and reflection for everyone involved. 
 
The model has supported Orchardside to develop acceptable and authorised responses to 
disruptive, disturbing, angry and aggressive behaviours in a manner that maintains positive 
relationships and provides safety for all, helping reduce the number of serious incidents 
involving physical controls, and raising the awareness of the importance of recording, 
reporting, monitoring and evaluating all incidents involving positive handling. Orchardside 
sees positive handling as just one part of our whole-school approach to behaviour 
management.  
 
 
 
 
 
 
 
 

https://www.teamteach.co.uk/
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Legislation 
 
Legislation that came into force on 1 September 1998 (Section 550a of the Education Act 
1996), together with national guidance (DCSF Circular 10/98) established the responsibility of 
teachers and other authorised staff who have lawful control or charge of students with regard 
to the application of reasonable force in order to prevent children committing an offence, 
causing injury or damage, or engaging in behaviour prejudicial to the maintenance of good 
order and discipline. Further guidance was issued and the above updated by the DfE in 2013. 
 
The Equality Act 2010 states, schools have a general duty to promote equality. This policy 
was constructed in order to be compatible with this duty and staff will act at all times to ensure 
that they do not discriminate in any way. This includes in the way in which we apply our 
behaviour policy, behaviour management strategies and positive handling. 
 
Reasonable force or restraint is only to be used as a last resort. The Education Act 1997 
clarified this position about the use of restraint by authorised school staff when managing the 
behaviour of the most challenging students in our schools. This has been updated by DfE Use 
of Force Guidance. However, the greatest caution needs to be exercised when deciding to 
use physical restraint that may exacerbate an already volatile situation. 
 
Many of our students use health and social care services inside and outside the school setting, 
and many will continue to use these services when they leave school and become adults. Our 
staff have been trained to hold these factors in mind when undertaking a dynamic risk 
assessment in a situation where reasonable force or restraint may be used as a last resort. 
Consistency in approach is therefore necessary, both to provide the most effective support to 
children and young people and to reduce the possibility of confusion or undue stress.  Our 
policy is therefore based on a common set of principles that underpin practice in other 
agencies. 
 
Definition of 'Reasonable Force' 
 
There is no legal definition of 'reasonable force' so it is not possible to set out comprehensively 
when it is reasonable to use force, or the degree of force that may reasonably be used.  It will 
always depend on all the circumstances of the case. 
 
There are two relevant considerations: 
 

 The use of force can be regarded as reasonable only if the circumstances of the 
particular incident warrant it; therefore, physical force could not be justified to prevent 
a pupil from committing a trivial misdemeanor or in a situation that clearly could be 
resolved without force. 

 

 The degree of force employed must be in proportion to the circumstances of the 
incident and the seriousness of the behaviour or the consequences it is intended to 
prevent.  Any force used should always be the minimum needed to achieve the desired 
result. 

 
Whether it is reasonable to use force, and the degree of force that could reasonably be 
employed, will also depend on the age, understanding and sex of the student.  (DfE Circular 
10/98). 

 
The Equalities Act 2010 dictates that issues of race, culture and faith also need to be taken 
into account.   
 



5 
 

Therefore, any restrictive physical interventions should be used in a way that is sensitive to, 
and respects the cultural expectations of children, young people and their parents/carers and 
their attitude towards physical contact. As an example, it would be inappropriate for a male 
member of staff to physically intervene with a Muslim girl. 
 
Within the scope of our definitions of reasonable force we judge that: 
 

● Female students must normally only to be restrained when at least one female 
member of staff is involved in the restraint. 

● When a female student is restrained and one of the staff carrying out the restraint is a 
male, then the restraint must be supervised by a Senior Staff Member. 

● In the unlikely event of a female student being restrained by two male staff members, 
this should be for the minimum time possible compatible with safety, the males should 
be replaced by females as soon as it is safe to do so and the restraint will be 
supervised throughout by a Senior Staff Member. 

 
Reasonable force will only be used to: 
 

 Prevent a student behaving in a way that disrupts a school event or visit. 

 Prevent a student leaving a classroom where allowing them to leave would risk their 
safety or lead to behaviour that disrupts the behaviour of others.  

 Prevent a student from attacking a member of staff or another pupil, or to prevent a 
fight.  

 Restrain a student at risk of harming themselves through physical outburst.  
 

This policy has been written in the context of the Human Rights Act (1998) and the United 
Nations Convention on the Rights of the Child (ratified 1991).  It is based on the presumption 
that every young person and adult is entitled to: 
 

 Respect for his/her private life 

 The right not to be subjected to inhuman or degrading treatment 

 The right to liberty and security 

 The right not to be discriminated against in his/her enjoyment of those rights 
 
The Scope of the Policy 
 
This policy aims to support staff by providing guidance for use in situations where students   
may need to be prevented from harming themselves or others, or from causing damage to 
property by the use of restraint. 
 
Restraint is an action of last resort and is not a substitute for behaviour management 
strategies.  The emphasis of such strategies should be on managing incidents and behaviour 
through non-physical, non-threatening aggression-free strategies.  Physical intervention 
should only be considered in order to control situations involving imminent danger to students 
or to others. 
 
Where de-escalation of a situation has not been possible and restraint is deemed necessary, 
the minimum of physical force should be used, for the minimum of time, ensuring the least 
restrictive intervention necessary to make the situation safer. 
 
It is necessary at this point in the document to distinguish between the use of restraint and the 
requirement for staff to intervene in physical altercations between students.  Not all physical 
altercations between students require the use of restraint as an intervention. 
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Teachers and other school staff have a duty of care towards their students.  A 
failing to take action or intervene (including a failure to use reasonable force) may in some 
circumstances breach that duty of care – Use of Reasonable Force 2013. 
 
Therefore, should a physical altercation between students occur staff should 
 

- Intervene 
- Use the voice in the first instance to ask students to stop 

 
Often at this stage the altercation will stop or other students have intervened to stop it should 
the altercation continue staff should 
 

- Endeavor to get between the students     
- Use an open handed approach constantly using the voice 
- Separate the students by trying to get to the middle of the altercation  

 
Staff should endeavor not to   
 

- Grab students clothing or bags to restrict movement  
- Grab around the neck/head area 

 
The scale and nature of any physical intervention must be proportionate to both the 
behaviour and the individual to be controlled, and to the nature of the harm they might 
cause. These judgments have to be made at the time, taking due account of all the 
circumstances, including any known history of other events involving the individual to be 
controlled. The minimum necessary force should be used and the techniques deployed 
should be those in which the staff members involved have been trained, are familiar with and 
able to use safely.  
 
Responsibilities 
 
Head Teacher 
 
The Head Teacher will: 
 

 Ensure the policy is applied 

 Maintain an up to date list of those members of staff whom she selects as authorised 
to use reasonable force and ensure that staff know who they are 

 Ensure those authorised staff are appropriately trained and regularly up-dated 

 Ensure that all new staff receive guidance on restraint as part of their induction 

 Provide guidance for staff dealing with difficult and dangerous behaviour 

 Oversee reporting and recording systems 

 Monitor and review incidents 

 Ensure that arrangements are in place for reviewing the policy regularly 

 Ensure only those who are trained will carry out restraints 
 
All Staff 
 
It is the duty of everyone to consider their own safety and that of others at all times. 
 
In the event of circumstances arising that might result in an incident, staff should; 
 

 Begin early de-escalation using preventative, non-confrontational methods 

 Consider all options available to them, including withdrawal of themselves or others 
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 Engage in a dynamic risk assessment of the situation  

 Seek support where possible 

 If authorised, consider the use of reasonable force to make the situation safe; and 

 Report, record and review 
 
Should an incident occur, an authorised member of staff will; 
 

 Evaluate the situation  

 Employ preventative, non-confrontational strategies; and 

 As a last resort, use a form of restraint employing a recognised and agreed physical 
intervention 

 
Dynamic Risk Assessment and Management 
 
Dynamic risk management is a proactive approach to minimising difficult and dangerous 
behaviours. It is the practice of mentally observing, assessing and analysing an environment 
to identify and remove risk. The process allows individuals to identify a hazard on the spot and 
make quick decisions in regards to their own safety. Assessing risk is set against the 
background of policies and procedures at Orchardside.  It includes a general risk assessment 
of the environment and individual risk assessment of the student to support their needs during 
an episode of risky behaviour.  
 
Risk management strategies, including the use of physical intervention, must prohibit: 
 

 Any intervention which impedes the process of breathing; 

 Entails the deliberate use of pain for control purposes; 

 Involves contact with vulnerable parts of the body e.g. neck and sexual areas; 

 Hypertension, hyper flexion and pressure on or across joints; or 

 Any other potentially dangerous position. 
 
Among the main risks to children and young people are that a physical restraint could: 
 

 Be used unnecessarily, that is when other less intrusive methods could have achieved 
the desired outcome; 

 Cause injury; bruising, scratching or soft tissue damage.  

 Cause pain, distress or psychological trauma; 

 Become routine, rather than an exceptional method of management; 

 Increase the risk of abuse; 

 Undermine the dignity of staff or students or otherwise degrade or humiliate those 
involved; or 

 Create distrust and undermine personal relationships; 
 
The main risks to staff include the following: 
 

 As a result of applying physical intervention they may suffer injury 

 They may experience distress or psychological trauma 

 The legal justification for the use of physical intervention is challenged in the courts; 
and/or 

 Disciplinary action 
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The main risks of not intervening include: 
 

 Staff may be in breach of their duty of care 

 Children and young people, staff or other persons may be injured or abused 

 Serious damage to property will occur; and/or 

 The possibility of litigation in respect of these matters 
 
Some students with Special Educational Needs and/or behavioural difficulties, particularly in 
a pupil referral unit, may need to be regularly restrained.   
 
Where this is the case, we will ensure that the situations and methods used will be the subject 
of a pupil-specific risk assessment and outlined in the pupil’s support plan and therefore known 
to parents.  Any restraint applied outside that which is written within the plan, must be recorded 
and reported to parents. 
 
Prevention 
 
The use of restrictive physical interventions at Orchardside will be minimised by the adoption 
of preventative strategies taught to all staff through our Behaviour for Learning Policy.  
 
Primary prevention is achieved by: 
 

 Ensuring adequate trained staff are deployed and that their level of competence 
corresponds to the needs of the children and young people with whom we work and 
the likelihood that physical interventions will be needed.  

 Ensuring staff are not intentionally left in vulnerable positions; 

 Helping children and young people to avoid situations which are known to provoke 
violent or aggressive behaviour, including providing adequate opportunities for 
individual work and activity; 

 Undertaking Individual risk assessments and behaviour support plans which are 
responsive to individual needs and include current information on assessed needs; 

 Creating opportunities for children and young people to engage in meaningful 
activities which include opportunities for choice and a sense of achievement; 

 Developing staff expertise in working with children and young people who present 
challenging behaviours; and 

 
Secondary prevention involves: 
 

 Recognising, in the early stages of a behavioural sequence that it is likely to develop 
into violence or aggression and employing defusing/de-escalation techniques to avert 
any further escalation.  

 
Where there is clear evidence that particular sequences of behaviours rapidly escalates into 
violence, the use of physical intervention at an early stage may, potentially, be justified if it is 
clear that: 
 

 Primary prevention has not been effective. 

 The risks associated with not using physical intervention are greater that the risks of 
using physical intervention; and 

 Other appropriate methods, which do not involve physical intervention, have been tried 
without success. 

 
Preventative strategies, including defusing/de-escalation techniques, in use at Orchardside 
are outlined in the Behaviour for Learning Policy. 
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All prevention strategies should be carefully selected and reviewed to ensure they do not 
constrain opportunities or have an adverse effect on the welfare or the quality of life of young 
people (including those in close proximity to the incident).  In some cases, it will be necessary 
to make a judgement about the relative risks and potential benefits arising from activities which 
might provoke challenging behaviours compared with the impact on the person’s overall 
quality of life if such activities are proscribed. This will require a detailed risk assessment. 
 
At Orchardside we use a range of de-escalation and withdrawal techniques to help to defuse 
and minimise the possibility of violence. The following facilities are available: 
 

 Our Restorative Thinking Pathway detailed in our Behaviour Policy which has several 
opportunities for de-escalation, reflection and refocus  

 It is also possible for a staff member to suggest to a pupil that he/she uses the 
sensory room for that de-escalation purposes  

 Withdrawal from the lesson to our Restorative Thinking Space. This involves 
students engaging in restorative work around reflecting and repairing any harms their 
behaviour caused with a designated member of the Orchardside team trained in 
restorative practices and approaches. Students can be asked to work in this area if 
their behaviour is causing a significant distraction to the learning of others; 

 
Reporting and Recording 
 
Orchardside’s Procedures 
 
The following is a flowchart of the procedures overseen by our Behaviour Lead during which 
positive handling has been employed during a serious incident  
 

 
 
 
 

1
•The incident takes place 

2
•The incident is de-esclated and ALL actors and/or witnesses are safeguarded

3
•Where necessary, First Aid is administered and logged in Orchardside's Accident Book by 
a designated First Aider 

4 •Orchardside's Lead for behaviour begins an investigation 

5
•Statements are taken from staff and students who were witness and/or actors in the 
incident

6 •CCTV footage is viewed and analysed by the Lead for Behaviour and/or Head Teacher

7
•All evidence is collated under the Incident Summary Sheet. The final bundle of evidence is 
analysed by the Lead for Behaviour and/or Head Teacher

8
•Any physical interventions, either restraints or positve handling, is logged in the Bound and 
Numbered Red book 

9
•Staff, parents and students are de-briefed
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A detailed, written report will always be made in respect of any incidents where force/restraint 
is used by the member of staff. 
The incident will be investigated fully to establish exactly what happened.  Staff witnesses or 
those directly involved will provide full written statements.  Students involved or witnesses will 
also provide written statements.  In addition, the Bound and Numbered Red Book must be 
completed by the end of the working day.  
 
 
The Head Teacher or a designated senior member of staff will ensure that parents/carers are 
informed and de-briefed, as soon as is reasonably possible, of an incident where physical 
restraint has been used.  Where a pupil has Special Educational Needs and/or behavioural 
difficulties and an agreed method of restraint has been included in a behavior support plan, 
the use of restraint will be reviewed regularly but only reported to parents where the restraint 
applied is outside that set out in the plan. 
 
Where a complaint about the use of restraint is made by a pupil or parent/carer, this will be 
reported to Local Authority Designated Officer (LADO) within 24 hours.   In the event of such 
a complaint being made, it is important that no investigation of the circumstances in which 
restraint was used is undertaken by the school unless the LADO determines that this is the 
most appropriate course of action. 
 
Post Incident Support for Staff and Students    
 
Orchardside has ensured arrangements are in place to provide support for staff following 
situations where they have had to restrain or positively handle a pupil, or have been involved 
in an incident which has been successfully de-escalated but the staff member involved has 
requested time to recover. 
 
De-briefing sessions are always held with both the staff and students involved in any incident 
and outcomes are reviewed to inform future practice in order to minimise the risk of similar 
occurrences. For students, this could include the rewriting of a risk assessment if necessary, 
the re-formulating of behaviour plans and the re-setting of targets.  For staff, this could include 
the offer of additional support from Senior Staff, the re-allocation of duties for a defined period, 
referral for counselling, or medical advice or support and/or the possibility of additional training. 
 
Briefing sessions offer support and supervision to staff, provide opportunities for events to be 
shared with colleagues where this is appropriate, and allow for the creation of a log of events.  
 
Students will normally be required to discuss events with the Head Teacher/Senior Leaders 
in a timely way or, as soon as they return to school if an exclusion has been given.  A record 
will be made of their discussion. The discussion will cover the events, the lessons to be learnt 
from them and the way in which consequences will be applied.  The student will be supported 
to apologise or to make restitution as appropriate.  His/her parents may be invited to some or 
all of this meeting. 
 
Screening for Potential Equalities Discrimination 

This policy has been considered for its impact on staff, students, parents/carers, other learners 
and members of the public in respect of the current Orchardside equalities schemes and 
policies.  It has been agreed that where the Positive Handling and Restraint Policy impacts on 
any people with whom we work or come into contact then: 
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 It does not disadvantage any group due to disability, age, race, religion, sexual 
orientation or gender; 

 It has taken into consideration the needs of people with a disability, the needs of 
various age groups, various racial groups, various religious groups, various sexual 
orientations and the different needs of men and women. 

 
In order to ensure they do not act in a way that could leave them open to legal challenge, staff 
should ensure that sanctions are fair, reasonable and proportionate.  Sanctions are more likely 
to promote positive behaviour when Students see them as fair.  Staff are therefore advised 
that in implementing Students’ Positive Handling & Approach Policy they should always: 
 

 Make it clear that they are dealing with behaviour, rather than stigmatising the person. 

 Avoid early escalation to severe sanctions, reserving them for the most serious or 
persistent misbehavior. 

 Avoid sanctions being cumulative and automatic. Sanctions should always take 
account of individual needs, age and understanding. 

 Avoid whole-group sanctions that punish the innocent as well as the guilty. 

 Whenever possible, apply sanctions that are a logical consequence of the student’s 
inappropriate behaviour. 

 Use sanctions to help the students and others learn from their mistakes and recognise 
how they can improve their behavior. 

 Where possible, use sanctions to put right any harm caused. 

 Never issue sanctions that are humiliating or degrading. 

 Use sanctions in a calm and controlled manner. 

 Ensure that sanctions are seen as inevitable and consistent. Students should know 
that a sanction, when mentioned, will be used. 

 Link the concept of sanctions to the concept of choice, so students see the connection 
between their own individual behaviour and its impact on themselves and others, so 
increasing responsibility for their own behaviour.  
 

Students behaviour and the use of sanctions, are monitored to identify any emerging patterns 
– revealed through our routine behaviour recording systems and our monitoring of the use of 
physical restraint – in relation to age, ethnicity, gender, special educational needs, disability 
etc. and take appropriate action to avoid bias. 
 
 
Complaints 
 
Orchardside is committed to involving parents/carers when an incident occurs with their child. 
This should help to avoid complaints from parents/carers, but this approach will not prevent 
all complaints.  If there is a dispute about the use of force by a member of staff, it might lead 
to an allegation made to the school, to other agencies or to the police.  These will be dealt 
with in accordance with agreed policies and procedures for handling allegations against staff.  
 
 
The possibility that a complaint might result in a disciplinary hearing, or a criminal prosecution, 
or in a civil action brought by a parent or pupil, cannot be ruled out.  In those circumstances, 
it would be for the disciplinary panel or the court to decide whether the use and degree of force 
was reasonable in all the circumstances.  It would also be likely to take account of the school’s 
policy on restraint, whether that had been followed, and the need to prevent injury, damage, 
or disruption, in considering all the circumstances of the case. 
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Screening for Potential Disability Discrimination 
 
This policy has been considered for its impact on staff, students, parents/carers, other learners 
and members of the public, in respect of the current Orchardside equalities schemes and 
policies.  It has been agreed that where this policy impacts on any people with whom we work 
or come into contact then: 
 

 It does not disadvantage any group due to disability, age, race, religion, sexual 
orientation or gender 

 It has taken into consideration the needs of people with a disability, the needs of 
various age groups, various racial groups, various religious groups, various sexual 
orientations and the different needs of men and women 

 
The policy has been written to help meet equality duties. For example: 
 
● It allows for female students only to be restrained when at least one female member of 

staff is involved in the restraint 
● It ensures that when a female pupil is restrained and one of the staff carrying out the 

restraint is a male, then the restraint must be supervised by the Head Teacher or a Senior 
Staff Member 

● It allows for specific ethnic groups only to be restrained by same sex staff where parents/ 
carers indicate this is their preference.  

 
 
Review 
 
The Governing Body is responsible for reviewing the application and effectiveness of the 
policy annually.  
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Appendix A 
 
Positive Behaviour Management 
 
The following techniques for de-escalation of behaviour are extracted from Orchardside 
Behaviour for Learning Policy: 
 
Core skills: nipping it in the bud: The first five mini-strategies can all be grouped together: 
name, pause, eye contact, physical proximity and instruction. For example, “Ryan … 
looking this way and listening please”, is a subtle way of establishing control, particularly when 
combined with eye contact and moving nearer to the pupil in question. On 70-80% of 
occasions Ryan will comply and that is not a bad success rate! 
 
Giving Orchardside positive directions: Tell Orchardside what you want them to do rather 
than what you want them to stop doing. The brain finds it difficult to process negatives. Re-
phrase instructions in a positive way. “Do not talk when I’m talking” becomes “I need you to 
keep absolutely quiet when I am explaining this because it is quite hard to understand and 
you really need to concentrate now.” What you have also done is give students a reason why 
they need to listen and not speak. 
 
Allow “take-up” time after a request for compliance: Turning away and breaking eye 
contact is a subtle yet powerful way of conveying that (1) the transaction is over and there is 
no more to be said; (2) you are confident the pupil will comply with your request and your 
relaxed body language reinforces this expectation; (3) you care about the pupil’s self-esteem 
and do not want to embarrass him in front of peers by being aggressive or challenging. 
 
Always use non-confrontational techniques: Confrontation can be perceived by students   
from many angles: tone and volume of voice, invading personal space, gestures such as finger 
wagging and pointing, prodding, towering over students when they are sitting. The key here is 
to maintain relaxed body language at all times. The secret is to appear calm and confident on 
the outside even if you do not feel so on the inside. Students mirror behaviour; if we are 
aggressive with them then sometimes they mirror that aggression back to us with “interest”. 
Conversely, if we are calm, we can control the climate in our classrooms and create calm 
environments conducive to effective learning, teaching and mutual respect. 
 
Low level interventions: Low level interventions are designed to nip minor behaviours in the 
bud before they become more disruptive. 
 
Praise the behaviour you want to see: If students get excited and shout out the answer 
without first putting up their hand and waiting to be chosen, ignore them and choose a pupil 
who is observing your rule. “Thanks for putting your hand up, Lee, and waiting to be chosen. 
What is your answer?” It is simple human nature; we all like to receive praise, even teachers. 
Remember, praise is a great motivational tool – and it does not cost anything. 
 
Use non-verbal signals: These are the privately understood signals that Bill Rogers speaks 
of. We want to keep the climate in our classrooms as calm as we possibly can, so instead of 
raising our voices when it gets too noisy, we can use a non-verbal signal such as one finger 
over our mouth coupled with eye contact to indicate we need noise levels to lower. Signals 
such as “thumbs up”, “silent applause” and nods of approval can positively affect classroom 
climates.  
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Reaffirming the rule that is being broken: Students need to know that their teacher is in 
control of the class. When they do they feel safe in that environment. One way of ensuring 
that you are in control is by ensuring class rules are adhered to by all students.  
A gentle rule reminder such as “We have all got a rule for asking questions, Natalie, and I will 
expect you to use it. Thanks”.  Again, confident, relaxed body language will help ensure 
compliance. 
 
Medium level interventions: Medium level interventions are designed to stop situations from 
escalating into more serious ones. 
 
The rule of three: This is the cornerstone of medium level strategies. Hook and Vass content 
that if you repeat instructions more than three times to students, then you are actually teaching 
them that it is okay not to do as you ask. So … step one would be something like, “Jason, 
facing this way and listening, please.” Step two would be, “Jason, the instruction is to face this 
way and listen, please.” Step three would then be, “Jason, if you choose to ignore my 
instruction to face this way and listen then you are also choosing to miss five minutes off your 
break. I do not want that to happen to you.”  The key here is not to bluff.  If Jason does not 
comply with this simple request, then he must miss five minutes off his break.  Hopefully, he 
will learn from this and make the right choice next time. 
 
“Double what” questions: If students are not on task when they should be on task, we can 
get them to re-focus with “double what” questions such as: “Leroy, you are out of your seat. 
What are you doing?” Leroy will probably reply with something like, “Nothing”. “What should 
you be doing Leroy”? “I dunno” says Leroy. That gives us an opportunity to tell him what he 
should be doing. “You should be finishing your graph, Leroy. Back to your seat now and get 
on with it, please. Thanks”. The key here is to be assertive rather than aggressive. 
 
Give the pupil simple and realistic choices: Nadine is off-task and distracting a couple of 
her classmates.  In order to get her back on task, you could say something like this: “Nadine, 
if you choose not to finish this piece of work in class, then you are also choosing to finish it in 
your lunch break.  It is your choice.  Which is it to be? I will let you think about that”.  If you 
combine this strategy with allowing take-up time, expecting compliance and relaxed, confident 
body language then the chances are very high that Nadine will get back on task quickly. 
 
Do not create an audience: Most classes love to sit back and be entertained when a 
confrontation between a teacher and a pupil occurs.  We need to avoid this at all costs.  A 
quiet word, squatting beside the pupil, taking the pupil to one side or kneeling down to their 
chair level to discuss what you need them to do are all strategies to help take the “sting” out 
of situations and stop them escalating into something more serious. 
 
High level interventions: If we need high level interventions, then emotions could be running 
high. Consequently, we have to be very careful that we do not over-react. 
 
Moving seats: If a pupil is still being disruptive, it is worth considering moving them to another 
seat, possibly one nearer to you.  This re-establishes control of the situation and gives you an 
opportunity to thank them for their cooperation.  A little tip here is to ignore the poor body 
language they will inevitably display: your primary concern is that they have done as you have 
asked, not the secondary behaviours such as sulking that they exhibit as they do so. 
 
Withdrawal: When I have worked in the past with students who have anger management 
issues, as part of their individual behaviour management plan, I have given them a withdrawal 
card that they can use when they feel they are losing control of their tempers and need five 
minutes out of the classroom to calm down. It is preferable if there is a support assistant to 
accompany them, especially if the pupil is of a younger age. 
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Deferred consequence: It is also worth trying to retrieve the situation by giving the pupil a 
choice of compliance or a deferred consequence, such as an after-school detention, missing 
a break, contacting parents or a referral to a more senior colleague. “It is your choice, Stanley. 
I do not want to have to contact your parents, but this is what I need you to do”. 
 
Winning and losing: If a pupil cannot, or will not, cooperate in this instance and has to exit 
the classroom (with or without help from a colleague) remember this is not a failure on your 
behalf.  It is not about winning and losing: it is about creating a situation whereby the learning 
and teaching of all the other students in the class who want to learn is not disrupted.  Why 
should the innocent suffer?  Hopefully, the pupil will learn from experience and not be so likely 
to replicate their disruptive behaviour in future. 
 
Time Out: Whenever a pupil has to exit the classroom it is really important that whatever 
happens to them is less attractive than the lesson they have rejected.  Students should be 
sent to work in silence and without adult attention. The adult supervising them is there only to 
ensure their safety and not to make them feel better.  The attention is available in the 
classroom where the work is being done and praise is available for doing well. 
 
Some definition to help clarify this. 
 
Restorative Justice: A crucial aspect of behaviour management is to repair and rebuild the 
relationship with the pupil before the next lesson you have with them, so you can both start 
the next lesson with a “clean slate”.  Something like the following dialogue can be very 
successful: “Maybe I did not handle the situation yesterday perfectly, Josh, but from now on I 
need you to … “. What you are doing here is admitting that situations are never black and 
white; whilst at the same time telling the pupil exactly what will be expected of him. 
 
Work incrementally and systematically: What is outlined above is an incremental and 
systematic way for managing behaviour in the classroom based on existing good practice at 
Orchardside.  It is already working every day, but it needs us to be consistent among 
ourselves, to own our behaviour and accept responsibility for the behaviour of the students   in 
our classrooms.  One of our principles of behaviour management is to follow through on 
incidents ourselves and to deal with the aftermath of the behaviour we have experienced in 
our own classroom. 
 
 

 
 
 
 

 
 

 
 
 
 
 

 


