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This policy has been agreed by the Governors, Staff and Pupils of Orchardside PRU.  It 

represents our commitment to addressing the needs of our young people. It sets out the vision, 

purpose, procedures and practice the school will undertake.  Strategies, sanctions and 

possible legal consequences of extreme behaviours are also detailed, as well as 

rewards.  This policy will be reviewed, amended as necessary and published annually in 

accordance with current legislation and guidance 

 

Our Vision 

Orchardside welcomes all learners who have found themselves at this particular stage in their 

educational journey.  We recognise that often complex and multiple factors contribute to a 

permanent exclusion.  Orchardside takes a holistic approach to working with our learners to 

identify and overcome these entrenched barriers to healthy social, emotional, moral and 

educational development.  At the core of our philosophy and vision, is the notion that 

relationships are central to personal empowerment and transformative potential in our young 

people.  We believe that positive and nurturing relationships are needed to be built and 

sustained with our learners.  Everything else, teaching, leading, mentoring and managing, is 

done within these confines.  We aim to support each student by providing a learning 

experience that is rich and dynamic.  This is part of our commitment to finding the best ways 

of supporting, inspiring and motivating our students to revitalise their relationship with learning. 

Our primary purpose is to re-integrate students back to mainstream through our Local 

Authority’s Fair Access Panel.  We achieve this through careful assessment, planning, 

monitoring and reviewing of our student’s progress at Orchardside.  Students who are not in 

a position to reintegrate into mainstream, benefit from a rich and dynamic curriculum or are 

considered for a specialist school placement via an Education, Health and Care Plan.  

 

Key Principles and Philosophy 

The key principle and philosophy underpinning our behaviour for learning policy is restorative 

justice and restorative approaches.  These operate parallel to a punitive model of sanctions 

and rewards.  A restorative approach is a meta-cognitive model of behaviour management.  It 

assists all staff at Orchardside with the management of disruptive behaviour in the classroom, 

and in collaboration with the teacher, supports students to reflect on and problem-solve 

breaches of our school’s Charter of Rights and Values.  By using restorative approaches, 

Orchardside recognises the powerful potential of personal narrative in creating identity, 

understanding, respect and creating a climate of care.  

By basing our behaviour policy on restorative principles of inclusion, the repair of harm, 

reintegration that is reinforced by nurturing relationships, we believe that our learners will be 

empowered to: 

• acknowledge any wrong doing  

• offer proposals to repair any harm that was caused 

• co-produce their own plan for their educational journey 

• seek support for themselves, their family and others affected by the harm that was 
caused 

• have a more personalised approach to understanding their behaviour  

• learn by modelling 

• reintegrate into a learning community 
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Consistency is an important feature of school life.  In restorative models, consistency does not 

always mean automatic behavioural consequences to behaviours.  Rather, consistency in 

restorative practices is captured in the approach to behaviour. It is Orchardside’s commitment 

to consistently apply the principles of restorative justice and restorative thinking in our 

approach to behaviour. 

 

Purpose 

The purpose of the policy is to provide a simple, practical code of conduct for staff, learners, 

parents and carers which: 

• Recognises and rewards positive and pro-social behaviours 

• Outlines behavioural expectations and defines consequences for behaviours that are 
outside the acceptable boundaries of our school community 

• Promotes a personalised and holistic approach to behaviour management and 
behaviour for learning 

 
 

Legislation and Statutory Requirements 

This is written in conjunction with and based upon information advice and guidance from the 

DfE on:  

• Behaviour and discipline in schools 

• Searching, screening and confiscation at school 

• The Equality Act 2010 

• Use of reasonable force in schools 

• Supporting pupils with medical conditions at school  

• Special educational needs and disability (SEND) code of practice 

• Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard 
and promote the welfare of its pupils  

• Sections 88-94 of the Education and Inspections Act 2006, which require schools to 
regulate pupils’ behaviour and publish a behaviour policy and written statement of 
behaviour principles, and give schools the authority to confiscate pupils’ property 

• Keeping Children Safe in Education September 2018 

• Guidance on Exclusion from maintained schools’ academies and pupil referral units 
in England 2017 

 

Orchardside’s Charter of Rights and Values: The Three Rs 

Orchardside is a values and rights respecting community.  We aim to nurture the right to 

learn by embedding the rights and values captured in our Three Rs Charter.  These are: 

• Respect  

• Responsibility  

• Resilience  
 

Our Three Rs Charter establishes a framework for our learners, staff, parents and carers in 

which we can all work together to ensure that our young people thrive in all aspects of their 

lives.  It ensures that everybody in our school community has the right to be respected, the 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
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right to take responsibility for their lives and the right to resilience when faced with 

challenge and adversity.  

Bullying 

Bullying is defined as the repetitive, intentional harming of one person or group by another 

person or group, where the relationship involves an imbalance of power.  Bullying is 

deliberately hurtful, a behaviour that is repeated, often over a period of time and can be 

difficult to defend against.  Orchardside recognises the following six categories of bullying. 

 

Emotional Being unfriendly, excluding or tormenting 

Physical Hitting, kicking, pushing, taking another’s belongings, any use 
of violence 

Racial Racial taunts, graffiti, gestures 

Sexual Explicit sexual remarks, display of sexual material, sexual 
gestures, unwanted physical attention, comments about sexual 
reputation, inappropriate touching, sexual orientation or gender 
identity 

Verbal Name-calling, sarcasm, spreading rumours, teasing  

Cyber-Bullying Repeated and targeted behaviours online through social media 
sites, messaging apps or gaming sites 

 

Details of our school’s approach to preventing and addressing bullying are set out in our Anti-

Bullying Policy. 

 

The Three Rs Charter: Nurturing the Right 
to Learn 

The right to respect 

self others environment 
Nurture, your right to 
learn by…  
 

 
respecting and caring for 

yourself 

Nurture your right to learn 
by respecting… 

 
 peers 
staff  

family  
the school community 

 

Nurture your right to learn by 
respecting… 
 

the school building 
school property 

school equipment 
the local community 

 

The right to responsibility 

self others environment 
Nurture your right to learn 
by taking responsibility for 
your… 
 

Nurture your right to learn 
by taking responsibility 
for… 
 

Nurture your right to learn by 
taking responsibility for… 
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uniform 
attendance 
punctuality 

engagement with learning 
use of social media 

phone 
 

maintaining safety in the 
school 

 
forming healthy 

relationships 
 

reflecting, repairing and 
reconnecting 

when relationships 
breakdown 

being a pro-social member of the 
local community 

 
being a positive ambassador for 

Orchardside School 

The right to resilience 

self others environment 
Nurture your right to learn 
by developing the 
resilience to… 
 

manage your own 
thoughts, feelings and 

behaviours 

Nurture your right to learn 
by developing the 
resilience to… 
 

resist pressure from 
negative influences 

Nurture your right to learn by 
developing the resilience to… 
 

identify and manage risk 
become a support seeking 

learner 

 

Encouraging Positive Behaviour  

A poor learner identity is often the result of many negative learning experiences in the 

classroom, and discouraging experiences outside the classroom.  Orchardside recognises 

that our learners may arrive with a fractured and negative relationship with learning and 

school.  We believe that nurturing the right to learn begins with positive relationships with 

staff and well planned, differentiated, challenging and engaging lessons. Varied teaching and 

learning strategies are employed by our staff to nurture positive behaviour and engagement.  

It is within this culture that teachers can empower our young people to transform their identity 

as learners. 

Some of the simple strategies you will find in an Orchardside lesson are: 

Tactical ignoring (where appropriate) of secondary behaviours – e.g., when 
students attempt to divert your attention away from the primary concern with: “But we 
were only talking”, “Other people let us!”. Non-verbal secondaries include sighing, 
tutting, flouncing etc. 
 

Blocking - repeat the direction whilst ignoring the student’s attempt to draw you into 
secondary behaviour.  You can accompany it with an outstretched arm and an open 
palm. 

 

Partial agreement - use ‘and’ as a useful way of deflecting secondary behaviours 
and demonstrating assertiveness.  It is much less negative than ‘but’. 
 

“Other teachers always let us….” 

“Maybe they do. And in this class the rule is clear …. Thanks.” 
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Non-verbal directions and body language - when aiming for minimum disruption, 
signals for, ‘turn the volume down’ ‘return to work’ etc. are very useful.  Our body 
language should also match the message we wish to convey.  Stance and gestures 
should be assertive and non-confrontational. 
 

Take-up time - use this in most if not all corrective situations.  Used well, you convey 
your expectations and confidence, whilst allowing the students face-saving time to 
comply with your directions.  Brief eye contact during direction; drop eye contact and 
continue with previous activity. 

 

Tactical pause - a pause after the student’s name when you are asking for their 
attention gives them some time to ‘process’ and is also an assertive strategy that 
demonstrates strength. “Steven... (pause) Steven….. looking this way and listening, 
thanks,” then turn away and give some take-up time. 

 

Simple choice (make consequences clear) - We aim to make students responsible 
for their own behaviour.  Therefore, when they behave disruptively or refuse to follow 
instructions, they are making a choice.  Offer the choice and consequence explicitly.   
 

“Sarah, the instruction was.  If you choose not to then……” 

 

When/then and the broken record - “When you have …. Then you can …… “The 
broken record technique involves repetition of the instruction. 
 

Modelling - You model the respect, consideration and interest in others that you 
would like your students to demonstrate.  Model tone of voice, acceptable ways of 
attracting attention, assertive not aggressive body language and speech etc. 
 

Diversions and distractions - a range of ways to remove or reduce the “audience 
effect” is correcting students without the risk of escalation.  The strategies can range 
from simply moving near to the student to ask “How is it going?”, through drawing 
their attention to something specific but unrelated to the behaviour, to calling the 
students away from the potential audience. 
 

Direct student to work aside from peers (in the room). 
 
 

 
The Restorative Pathway 

Everybody in our school community has the right to be respected, the right to take 

responsibility for their lives and the right to resilience when faced with challenge and 

adversity.  However, if a learners’ behaviour stops the right of others to learn and the right of 

teachers to teach, Orchardside has a structured and restorative approach to managing these 

behaviours.  Our restorative pathway establishes clear behavioural boundaries whilst also 

embedding opportunities for our learners to unpick and understand their behaviour’s 

communicative intent.  Perhaps most importantly, it provides structured occasions for our 

learners to repair and maintain any relationships that they may have damaged.   
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A Graduated Approach to Behaviour 

Our Restorative Pathway is the way in which we manage behaviours day to day whilst 

embedding a culture of restoration and reparation. Orchardside recognises that behaviour sits 

on a continuum and consequences must be proportionate and fair for every member of our 

school community.  Our graduated approach to behaviour set out to define behaviours that sit 

within our agreed limits of restorative justice and those behaviours that may require a more 

sanctions and reward driven response. 

 

The Restorative Thinking Space 

This is a safe and restorative space that is managed by a designated member of our staff.  It 

is a place for respite where students are given the opportunity to calm down, reflect and 

refocus.  Depending on the nature of the incident, this may be for the remainder of the lesson 

or the rest of the school day.  The primary purpose, is to begin restorative work to address the 

behaviour that has caused harm and repair relationships that have broken down as a result.  

It is also a place where decisions are made in conjunction with the senior leadership team 

about potential outcomes for behaviours whereby restorative approaches may not be initially 

appropriate 
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ORCHARDSIDE’S RESTORATIVE PATHWAY 
All Incidents Need to be Recorded on SIMS 

EXPECTATION REMINDER USING THE THREE RS CHARTER 
 

FIRST VERBAL WARNING: IDENTIFY THE INAPPROPRIATE BEHAVIOUR IN THE CHARTER 
 

RISK IS ASSESSED TO BE HIGH  
LEARNER TAKEN TO MEMBER OF THE SENIOR LEADERSHIP TEAM  

 

SECOND VERBAL WARNING: IDENTIFY THE INAPPROPRIATE BEHAVIOUR IN THE CHARTER 
 

RESTORATIVE CONVERSATION WITH MEMBER OF STAFF OUTSIDE THE CLASSROOM 
 

TEACHER AND MEMBER OF STAFF DISCUSSION REGARDING REINTEGRATION INTO THE 
CLASSROOM 

 

MEMBER OF STAFF AND MANAGEMENT WALKING AROUND UNDERTAKE A DYNAMIC RISK 
ASSESSMENT  

 

RISK IS ASSESSED TO BE LOW TO MEDIUM 
LEARNER PLACED IN RESTORATIVE THINKING SPACE 
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Roles and Responsibilities  

The Governors  

• Will review the Behaviour for Learning Policy in conjunction with the Head teacher and monitor 
the policy’s effectiveness, holding the Head teacher to account for its implementation. 

The Head teacher 

• The Head teacher is responsible for reviewing the Behaviour for Learning Policy in conjunction 
with the Governors.  The Head teacher will also approve this policy.  The Head teacher will ensure 
that the school environment encourages positive behaviour and that staff deal effectively with 
poor behaviour, and will monitor how staff implement this policy to ensure rewards and sanctions 
are applied consistently. 

 
Assistant Headteacher for Behaviour 
 

• Undertake a strategic lead role for Pastoral work across both phases at Orchardside School 

• Lead and have overall responsibility for development and monitoring of student interventions to 
support engagement with learning 

• Work closely with AHT Inclusion lead on continuing to develop a holistic approach to addressing 
the complex needs of students referred to Orchardside School 

• Lead on developing and embedding an effective rewards system that is fair and reflects 
achievement towards individual student targets 

• Lead on Behaviour for Learning strategies including the day – to – day monitoring of behaviour 
and achievement 

• Liaise with the Attendance Officer on monitoring and improving attendance and punctuality 
including meeting with parents 

• Provide leadership for Behaviour/Intervention mentors, including the implementation of work to 
support SEMH needs of students 

 
Pastoral Leaders - Behaviour and Intervention 
 

• Act as the first line of support for the day-to-day behaviour management of students in each 
allocated Key Stage 

• Investigate incidents and support students within their Key Stage 

• Arrange and attend parental meetings on or off site as required 

• Arrange and attend meetings with professionals and outside agencies 

• Build strong partnership links and working relationships with all external agencies 

• Produce behaviour reports for their Key Stage, including accurate records of meetings and staff 
feedback 

• Support in the monitoring of attendance and safeguarding in their Key Stage 

• Plan interventions for their students to support higher levels of engagement (interventions to 
include external referrals) 

• Support the AHT for Behaviour with the management of the relevant Tutor teams, including Co-
Tutors 

• Lead on identifying, planning and organising extra-curricular activities and trips in liaison with the 
SLT team throughout the year 

• Support with supervision of lunchtime activities and interventions 

• Support with the implementation of Orchardside’s Restorative Pathway 
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HLTA Inclusion 
 

• Operational responsibility for the Restorative Thinking Space 

• Accepting referrals 

• Implement a structured time out during the school day 

• Ensure the room is orderly and a positive refocus and learning environment  

• Liaise with staff and ensure students are engaged while in the room being purposeful 

• Work with students on how to re-focus enabling them to return to lessons 

• Log and analyse all referrals and provide the Assistant Head with an analysis of referrals every 
term 

• Work with students on reconciliation  

• Take a proactive and pre-emptive approach to any matters that could arise with students  

• Address any trends that may occur 

• Be high profile in the school building when there are no students in the RTS so as time is used 
effectively with students 

• Plan ahead daily so as students can be successfully reintegrated in to the school community 
post-exclusion 

• Circulate daily, weekly and termly pastoral overview reports 
 

 
All staff 
 
It is the responsibility of all staff to act as positive role models for the students at Orchardside. They 
should: 
 

• Support in the implementation of the Restorative Pathway  

• Engage in restorative justice where relationships have broken down 

• Ensure that all students, regardless of race, class, gender, sexuality or special educational 
needs, have fair and consistent treatment 

• Promote positive attitudes and behavior, where students recognise that bullying of any form will 
not be tolerated 

• Encourage students to reflect and take responsibility on their own behavior  

• Implement and follow the policy consistently by setting high standards and expectations for all  

• Create a calm, happy and safe classroom environment for effective teaching and learning 

• Use equal praise and sanction to promote positive behavior 

• Provide a personalized approach to the needs of our students 

• Ensure students transitions between lessons is calm and orderly  

• Record incidents of poor behavior and positive behavior promptly and accurately on SIMS 
 

The Tutor and Co-Tutor 
 
The Tutor and Co-Tutor play a key role and have oversight of their students’ behavior, progress and 
attendance.  The tutors have a central role and should be the first point of contact for parents and 
carers.  The tutors should: 
 

• Gather information from staff regarding their tutee 

• Analyze behavior logs and attendance records  

• Contact parents and carers for both positive and negative interventions 

• Play a key role in the implementation of sanctions and rewards 

• Meet with parents regularly 

• Liaise with the Inclusion Team and Safeguarding Team for concerns around difficulties with 
learning and/or social care concerns 
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• Engage in restorative justice where relationships have broken down 

 
Parents and Carers 
 
Orchardside’s parents and carers are expected to: 

 

• Support their child in adhering to Orchardside’s Three Rs Charter: Respect, Responsibility and 
Resilience  

• Inform Orchardside to any changes in circumstances that may affect their child’s behavior 

• Discuss any behavioral concerns with the school promptly 
 

Management Walking Around: Middle and Senior Leadership 

A member of Orchardside’s management team is on a rotating duty to support teachers and support 

staff with the implementation of the Restorative Pathway. They endeavour to… 

• Support with transitions between lessons  

• Engage in dynamic risk assessments in partnership with teachers and support staff 

• Support the corridor team to escort students to the Restorative Thinking Space or to a member 
of the Senior Leadership Team 

• Closely monitor covered lessons   

• Monitor corridors and challenge students out of lessons 

• Re-visit areas of concern throughout the period 

• Take a pre-emptive approach to behaviour to de-escalate and diffuse  
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ORCHARDSIDE’S GRADUATED APPROACH TO NEGATIVE BEHAVIOUR WITHIN AND BEYOND THE CLASSROOM 
All Staff at Orchardside Have a Responsibility to Address and Record Negative Behaviour 

 

Incident Staff 
Responsible 

Response  Possible Outcomes 

 
Category A 

 

• Preventing The Right to 
Learn 

• Talking in Class 

• Disrupting Learning of 
Others 

• Inadequate Classwork 

• Chewing Gum 

• Uniform Violation 
 

 
 
 

• Teacher  

• Teaching 
Assistant 

• Tutors And Co-
Tutors 

 
 
 

• Expectation 
Reminder 

• Verbal Warning 

• Second Verbal 
Warning 

 

 
 
 

• Teacher and/or Teaching 
Assistant to make a 
Positive Phone Call Home 
if there was a Positive 
Transformation in 
Behaviour 

 

 
Category B 

 

• Repetition of Category A 

• Swearing/Name Calling 

• Persistent Uniform 
Violation 

• Persistent Disruptive 
Behaviour 

 
 

 
 
 

• Teacher  

• Teaching 
Assistant 

• Tutors And Co-
Tutors 

 
 
 

• TA/Student 
Restorative 
Conversation 

• Student Returns To 
Lesson 

 
 

 

• Teacher and/or Teaching 
Assistant to make a 
Positive Phone Call Home 
if there was a Positive 
Transformation in 
Behaviour 

 

STUDENT DOES NOT RETURN TO THE LESSON AND/OR PERSISTANT AND DEFIANT BEHAVIOUR IN AND AROUND THE SCHOOL 
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Category C 

 

• Repetition of Category B 

• Showing Disrespect to a 
Member of Staff 

• Persistent Arguing 

• Use Of Mobile Phone Or 
Electronic device on 
Premises 

 
 
 

• Leadership 
Team 

• AHT Behaviour 

• Management 
Walking 
Around 

• Pastoral Leads 

• HLTA Inclusion 

• Tutors And Co-
Tutors 

 
 
 

• TA/MWA Dynamic 
Risk Assessment 

• Student Taken to 
Restorative 
Thinking Space 

• MWA Returns 
Student To 
Following Lesson 

 
 

 

• Reconciliation Meeting 
with Teacher 

• Phone Call to Parents 

• Email to Parents 

• Text Message to Parents 
 
 
 

 
Category D 

 

• Repetition of Category C 

• Graffiti On School 
Premises 

• Damage to school 
property 

 
 

 

• Leadership 
Team 

• AHT Behaviour 

• Management 
Walking 

• Around 

• Pastoral Leads 

• HLTA Inclusion 

• Tutors and Co-
Tutors 

 
 
 

• Student Behaviour 
Continues to Be 
Disruptive and 
Unsettled 

• Restorative 
Thinking Space 

 

 
 

 

• Phone Call to Parents 

• Email to Parents 

• Text Message to Parents 

• Community Service 

• TAC Meeting 

• Referral to Inclusion Team 
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Category F 

 

• Repetition of Category E 

• Offensive Weapon On 
Site 

• Purposeful Assault On a 
Member of Staff or 
Student 

• Repeated Malicious 
Allegations Against Staff 

 

 
 
 

• Head Teacher 

 
 
 

• Serious Incident or 
School Violation 

• Post - Exclusion 
Meeting 

 

 
 
 

• Behaviour Panel 

• Referral to Alternative 
Provision for A Fixed and 
Agreed Period of Time 

• Referral To College Of 
Alternative Provision Full 
Time Via The Behaviour 
Support Team in the Local 
Authority 
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Serious Incident Procedure Resulting in Exclusion 

• Serious incident occurs  

• The situation is diffused 

• Severity of action requires an immediate exclusion 

• Student/students involved are taken to a secure area 

• CCTV footage is obtained  

• Headteacher is provided with the details and evidence of the incident.  The 
Headteacher or Leadership Team interviews the student/students and a decision of 
fixed term exclusion is made 

• Parents/carers are informed of the incident and that their child has received a fixed 
term exclusion  

• Parent/carer is asked to collect their child or the parent/carer provides permission for 
their child to travel home 

• Teacher/student witness statements are generated and attached to incident report 
summery sheet which is completed 

• Restraint and/or accident book is completed 

• Exclusion paperwork is generated 

• Time and date of post exclusion is provided to parents/carers 
 

 

Serious incident Procedure Resulting in Restoration 

• Serious incident occurs  

• The situation is diffused 

• Student/students involved are taken to separate secure area/s 

• CCTV footage is obtained  

• Student/students involved in the incident generate statements  

• Teacher witness statements are generated and attached to incident report summery 
sheet which is completed 

• Restraint and/or accident book is completed 

• Restorative conversation is undertaken with individual students 

• Restorative discussion with both students is facilitated by a member of staff  

• Student/students return to lesson or placed in Restorative Thinking Space 

• Parents are informed of their students’ behaviour 
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     Serious Incident Summary Sheet                        Date______________ 

Students involved 

 

 

Year Tutor 

group 

Summary of Incident 

 

 

 

 

 

Prepared By: 

 

Enclosed Evidence 

Student statement                                              Witness statement 

 

Teacher statement                                             Evidence 

 

Meeting minutes                                                 Call log 

 

Decision Taken by SLT 

Isolation                                         RTS                         Exclusion 

 

Logged on SIMS                            Other                                          

 

Please specify______________________________________________________ 

__________________________________________________________________ 

 

UNDERLYING REASON FOR CONFLICT: 

 

 

 



   

17 
 

Actions 

 

Parental/carer phone call/meeting                             Debrief staff 

 

Reconciliation meeting                                               RTS 

 

Support/intervention                                                   Debrief student  

 

Please specify______________________________________________________ 

__________________________________________________________________ 

 

SLT use only  

Is this peer to peer abuse?                          Yes                                No 

 

If yes, please detail the type and what actions have been taken_______________ 

__________________________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________ 

 

Closed 

Signed off by: 
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Reasonable Adjustments and Extenuating Circumstances 

The SEN and Disability Act 2001 amended the SEN Framework (Education Act 1996) and 
extended the Disability Discrimination Act (DDA) 1995 to cover the provision of education.  
This was to ensure access to education and inclusion of young people with Special 
Educational Needs and/or Disabilities in every aspect of school life.  This was then subsumed 
into The Equality Act 2010.  This Act states that it is unlawful for schools to discriminate against 
disabled students or young people with Special Educational Needs by: 
 

• treating a SEN and/or disabled pupil or prospective pupil less favourably than 
another for a reason related to their disability and without justification   

• failing without justification, to take reasonable steps to avoid placing SEN and/or 
disabled pupils at a substantial disadvantage  

 
This duty is often known as the “reasonable adjustments” duty. Schools must therefore be 
anticipatory and reduce/remove any barriers in order to ensure a young person with Special 
Educational Needs and/or Disabilities is not put at a substantial disadvantage. This includes 
ensuring the implementation of the Behaviour Policy takes into account the needs and/or 
extenuating circumstances of our young people. 
 
Orchardside Implements Reasonable Adjustments by: 
 

• Establishing a vision and set of values based on an inclusive ethos ·  

• Engaging in a pro-active approach to identifying barriers and finding practical 
solutions ·  

• Establishing strong collaborative relationships with pupils and parents ·  

• Having a positive approach to managing behaviour ·  

• Ensuring effective staff training and development ·  

• Drawing on intelligence and expertise from outside school ·  

• Having a sensitive approach to meeting the needs ·  

• Regular critical review and evaluation of our understanding and approach to 
behaviour  
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ORCHARDSIDE’S GRADUATED APPROACH TO POSITIVE BEHAVIOUR 
All Staff at Orchardside Have a Responsibility to Praise and Record Positive Behaviour 

 

Staff Responsible  Orchardside’s Values  Possible Outcomes 
 

• All Staff 

 
Orchardside Learner Demonstrates 

 

• Respect to Self, Others or the Environment 
 

• Responsibility to Self, Others or the Environment 
 

• Right to Resilience to Self, Others or the Environment 

 

• Achievement Log on SIMS 

• Positive Phone call home 

• Positive Email Home 

• Positive Text 

• Mention in Assembly 

• Worker of the Week 

• Special Mention Board 

• Rewards Certificates 

• Rewards Post-Cards 

• Verbal Praise  

 

• All Staff  
 

• Head Teacher 

 
Orchardside Learner Demonstrates 

 

• Respect to Self, Others or the Environment 
 

• Responsibility to Self, Others or the Environment 
 

• Resilience to Self, Others or the Environment 
 

 

 

• Achievement Log on SIMS 

• Positive Phone call home 

• Positive Email Home 

• Positive Text 

• Mention in Assembly 

• Worker of the Week 

• Rewards Certificates 

• Rewards Post-Cards 

• Positive Meeting with Parents and 
Carers 

• Nomination for Rewards Assembly 

• Special Mention Board 

• Head teacher’s Reward 

• Rewards Trip 

• Consider for referral to Fair Access 
Panel 

• Verbal Praise 
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Recording and Responding 

Orchardside uses SIMS as its information management system to record and respond to 

behaviours accordingly.  We endeavour to structure our records of behaviour using the ABC 

format... 

• Antecedents - What happened immediately before hand 

• Behaviour - The description of the incident 

• Consequences -The impact and outcomes of the incident for all concerned 

The purpose of SIMS is to debrief key members of staff, parents, carers and our learners.  It also 

supports the school to identify patterns of behaviours over a period of time, enabling us to 

routinely analyse behaviours. These records are also shared with key agencies we work in 

partnership with who support the holistic needs of our learners.  These agencies are within social 

care, health, police and education.  Because we share these reports with these key stakeholders, 

it is important that staff adhere to the following expectations when recording on SIMS: 

• Information is recorded using the ABC format 

• Information is recorded in full with the dates and time of day 

• Information that cannot be typed to the comments box is completed in word and attached 

as a linked document to SIMS 

• Personal, emotional or sarcastic responses are to be avoided 

• Ensure that all those present during the incident are listed 

• Where an incident was resolved within the restorative pathway, please indicate that the 

matter was resolved in the drop down on SIMS. Alternatively chose the appropriate 

member of staff this incident needs to be referred to.  Use the Graduated Approach as a 

guide  

• Initials should be used when referring to other students in an individual’s SIMS log  

 

Permanent Exclusion or Referral to Alternative Provision 

Any decision to exclude a learner from Orchardside is a serious and final step in our process for 

dealing with behaviour. This is a last and final resort when all of our other avenues for 

addressing behaviour have failed. It is a decision usually taken in a PRU whereby allowing the 

pupil to remain would seriously harm the education and welfare of others in the school 

community. In exceptional circumstances a learner can be permanently excluded for one off 

instances. Each case is considered on an individual basis 

 

Criminal Activity 

If necessary and where a crime has been committed, the incident will be reported to either our 

Safer School’s Officer or directly to the Metropolitan Police.  Where any damage has been caused 

to the building through our Charging and Remissions policies, we will charge students and their 

families for the cost of repairing any damage.  

Malicious Accusations Against Staff 

All malicious allegations will be investigated in line with our serious incident procedure.  Where a 

student has been proved to have made a malicious accusation against a member of Orchardside 

staff, sanctions may be made.  This is in line with current government recommendations. The 

decision on how to proceed should be dealt with sensitively and according to circumstances in 
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order not to deter genuine allegations from being made by students.  The student found to have 

made a malicious accusation should be offered confidentiality and may (according to the 

circumstances): 

• receive counselling to help identify the reasons why they made the allegation  

• be included or excluded  

• possibly face criminal proceedings 
 

Positive Handling and De-Escalation  

In some circumstances, staff may use reasonable force to restrain a pupil to prevent them: 

• Causing disorder 

• Hurting themselves or others 

• Damaging property 
 

Incidents of physical restraint must: 

• always be used as a last resort 

• be applied using the minimum amount of force and for the minimum amount of time 
possible  

• be used in a way that maintains the safety and dignity of all concerned 

• never be used as a form of punishment 

• be recorded in the restraint log immediately and reported to parents via the Assistant 
Head teacher for Behaviour 

 
Any incident in which a learner requires a physical intervention/restraint must be logged 
centrally and checked by the Assistant Headteacher for Behaviour. 
 

See our Positive Handling Policy for further details. 

 

Confiscation 

Any prohibited items listed below found in pupils’ possession will be confiscated: 

• knives or weapons 

• alcohol 

• illegal drugs 

• stolen items 

• tobacco, cigarette papers, lighters, vape pens and pipes 

• E-cigarettes 

• fireworks 

• pornographic images 
 

Any article that the member of staff reasonably suspects has been, or is likely to be, used: 

• to commit an offence, or 

• to cause personal injury to, or damage to the property of, any person (including the 
student) 
 

The Head teacher and authorised staff can also search for any item banned by school which has 

been identified in its rules as an item which may be searched for.  This includes mobile devices 
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that have not been voluntarily handed in upon arrival at school.  We will also confiscate any item 

which is harmful or detrimental to school discipline and safety.  Our Headteacher and staff 

authorised by her have a statutory power to search pupils, their possessions or their school ICT 

account without consent.  This is in instances where there are reasonable grounds for suspecting 

that a pupil may have a prohibited item.  These items will be returned to students/parents/carers 

after discussion with senior leaders and parents, if appropriate.  Searching and screening pupils 

is conducted in line with the DfE’s latest guidance on searching, screening and confiscation. 

 

https://www.gov.uk/government/publications/searching-screening-and-confiscation

